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education graduates, efforts to improve the quality of Bung Hatta University
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research and putting it in book form.
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Hatta University.
That is my welcome, once again I congratulate you on publishing this book. May
God the Almighty bless all the efforts we make to advance education at Bung
Hatta University.
Padang,
Rector

December 2020

Prof. Dr. Tafdil Husni, SE, MBA
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Chapter 1
Paragraph Structure
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Understand the concept of a paragraph,
2. Understand the parts of a paragraph,
3. Identify the topic and controlling idea in a topic sentence,
4. Choose a topic sentence to fit a paragraph,
5. Choose a better topic sentence to be developed into a paragraph,
6. Select appropriate supporting sentences.
B. Instructional Materials
Writing a paragraph is more complicated than writing a single sentence
because you do not only arrange words to express an idea. You need to arrange
several sentences that relate to each other to support your idea. Luckily, learning to
write paragraph will prepare you for writing essays and compositions because it
teaches you how to organize ideas and present them not only logically but also
clearly. This chapter shows you that a paragraph contains many parts that altogether
discuss one thing, your topic.
A paragraph is a group of sentences about a single topic. Together, the
sentences of the paragraph explain the writer’s main idea about the topic (Zemach
and Rumisek, 2003). Robitaille and Connelly (2007) state that a paragraph is a unit
of thought made up of a set of related sentences. All the sentences of the paragraph
work together to develop a single idea. A paragraph can stand alone as an
independent discussion of one idea, or paragraphs can be put together into a larger
unit such as an essay. Furthermore, Checkett and Checkett (2010) state that a
paragraph is a group of sentences concerned with developing or expressing a single
topic (one main idea).
Most writers choose to make a title for their paragraphs when the paragraph
stands alone as an independent piece of writing. The title gives the reader a
clue as to the topic of the paragraph and the main idea. It is a sentence fragment, or
sometimes a question, and is written above the paragraph in the middle of the page.
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The title is capitalized according to standard rules and should not be underlined,
italicized, or placed within quotation marks (Robitaille and Connelly, 2007).
According to Folse, Vokoun and Solomon (2010), a title gives you
information about what is in a book, a song, a movie, or a paragraph, and there are
rules to follow when you write a title. A good title is very short, and sometimes it
may be only one word. A good title is usually not a complete sentence. A good title
catches the reader’s interest. A good title also follows special capitalization and
punctuation rules. The first letter of the first word and the first letter of the
important words in the title are capitalized, and it does not have a period at the end.
A paragraph has three basic parts: the topic sentence, supporting sentences,
and the concluding sentence. The topic sentence is the main idea of the paragraph,
and it is the most general sentence. The supporting sentences talk about or explain
the topic sentence. They are more detailed ideas. The concluding sentence finishes a
paragraph by repeating the main idea or just giving a final comment about the topic
(Zemach and Rumisek, 2003; Robitaille and Connelly, 2007; Checkett and
Checkett, 2010).).
1. The Topic Sentence
A topic sentence is a sentence that expresses a central idea to be developed
throughout a paragraph. This statement is usually an opinion, feeling, attitude,
belief, or point of view about the topic. For examples: Visiting the Air and Space
Museum in Washington DC was the best part of our trip, I really enjoy having the
Marshalls as my neighbors, The health risks of obesity should not be ignored by
overweight Americans. It should not be a statement of fact that needs no
development, such as: The Air and Space Museum is in Washington DC, The
Marshalls are my neighbors, More Americans are obese than ever before (Robitaille
and Connelly, 2007).
A topic sentence has a topic and a controlling idea which directs the rest of
the paragraph. For example: Animals can be classified into two groups. This
sentence talks about a topic, that is animals, and it contains a controlling idea; two
groups. A paragraph beginning with this sentence must talk about animals and
contain supporting sentences that tell about the two groups of animals.
Here are some topic sentences with controlling ideas in italic-typed print:
a. School canteens have three disadvantages.
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b. I always run into some problems when I try to study at home.
c. Everyone should have a chance to travel overseas for these reasons.
As we saw, the controlling idea directs the plan of the paragraph. The
controlling idea may be expressed in such phrases as:
two main types
several ways
three main cues
three groups
four steps
several problems
the following results
two classes
three kinds
a few reasons

several reasons
two aims
three characteristics
these effects
and many others

The controlling idea may also be expressed in such adjectives as:
suitable
unsuitable
good
bad
beneficial
harmful
fortunate
unfortunate
beautiful
ugly
healthy
unhealthy
busy
relaxed
and many others
In English paragraphs, the topic sentence may be at the beginning, at the end,
in the middle, or both at the beginning and the end of the paragraph. Sometimes it is
implied, which means that it is not stated at all. It is in the writer’s mind, but it is
not written down. The topic sentence contains a topic and a controlling idea. The
controlling idea is the signpost which directs the rest of the paragraph. It helps the
students to write a good paragraph. And it helps the reader to understand the
paragraph easily. All the sentences should be about the subject mentioned in the
topic sentence. They should follow the plan which the controlling idea stated or will
state.
Example 1:
Smoking is harmful for four reasons. Firstly, it is a very
expensive habit. Frequently, the price of cigarettes rises. Secondly, it is
bad for the respiratory system. Smokers get colds which last for a long
time. As well, they get bronchitis and pneumonia more easily than
nonsmokers. Thirdly, everyone knows that there is a connection
between lung-cancer and smoking. Finally, smoking gives you bad
breath. Most nonsmokers hate the smell of tobacco and they do not
want to sit near someone who will puff smoke all over them. In my
opinion, it is better not to start smoking.
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In the above example, the topic sentence is at the beginning of the
paragraph: Smoking is harmful for four reasons. The paragraph talks about one
topic, that is smoking. The controlling idea is four reasons, and the supporting
ideas are: 1) expensive habit, 2) bad for respiratory system, 3) lung cancer, and 4)
bad breath. All the sentences after the topic sentence are about the topic mentioned
in the topic sentence. They follow the plan which the controlling idea stated and
linked to make the paragraph unified.
Example 2:
At the beginning of the twentieth century, only eight percent of
marriages ended in divorce. In 1976, just over fifty percent did. The
dramatic change doesn’t necessarily mean that people were happy in
marriage in the old days and are unhappy today. Expectations have
changed, and divorces are now much easier to come by. People who
years ago might have suffered along now sever the marriage bond. Yet,
however the statistics are interpreted, it is clear that there is a reservoir
of dissatisfaction in many marriages (McWhorter, 1986).
In the second example, the topic sentence is expressed in the last sentence.
This paragraph first provides statistics on the increasing rate of divorce. Then the
possible reasons for the increase are given. The paragraph ends with a general
statement of what the statistics do show – that there is a reservoir of dissatisfaction
in many marriages. The paragraph talks about one topic, that is divorce, and the
controlling idea is a reservoir of dissatisfaction. Supporting ideas are being unhappy
and changing expectations.
Example 3:
You could be the greatest mechanical genius since Thomas
Edison, but if no one knows your talent or is in a position to judge it,
you’re wasting your time. Being in the right field is important. But
within that field, it’s also a good idea to maintain a high degree of
visibility. If you’ve got the potential to be a brilliant corporate
strategist, you may be wasting your time working for a small company
employing a dozen or so workers. You’d better off working for a large
corporation where you have the opportunity to take off in any number
of directions, learn how the different departments interface, and thus
have a larger arena to test you skills (McWhorter, 1986).
In this paragraph, the writer begins with an example using Thomas Edison.
She then states her main point and continues with examples that illustrate the
importance of visibility in career development. So, the topic sentence is expressed
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in the middle of the paragraph: It’s also a good idea to maintain a high degree of
visibility. The sentences before the topic sentence lead up to or introduce the main
idea. Those that follow the topic sentence explain or describe it. The topic here is
maintaining a high degree of visibility and the controlling idea is a good idea.
Example 4:
Burger King Corporation offers both a service and a product to
its customers. Its service is the convenience it offers the customer – the
location of its restaurants and its fast food service – in catering to his or
her lifestyle. Its product, in essence, is the total Burger King
experience, which starts from the time you drive into the restaurant’s
parking lot and ends when you drive out. It includes the speed of
service, the food you order, the price you pay, the friendliness and
courtesy you are shown, the intangible feeling of satisfaction – in short,
an experience. Burger King, then, is marketing a positive experience, as
promised by its advertising and promotional efforts and delivered by its
product (McWhorter, 1986).
The first and last sentences of this paragraph both state, in slightly different
ways, that Burger King provides a desirable product and service that results in a
positive experience. The main idea is expressed in the first sentence: Burger King
Corporation offers both a service and a product to its customers as well as the last
sentence: Burger King, then, is marketing a positive experience, as promised by its
advertising and promotional efforts and delivered by its product. This paragraph is
about one topic: Burger King Corporation with a controlling idea: both a service
and a product.
Example 5:
In the past, most individuals were educated during a specific
period of their lives. By the time they reached their mid-20s, they could
retire their notebooks, textbooks, carbon paper, scratch pads, and
pencils and pens and concentrate on building careers. Tomorrow’s
workers will have to hold on to their training paraphernalia because
they can expect to be retrained throughout their working lives. It may
mean taking company-sponsored courses every few months, after-work
seminars, or spending a number of days or weeks in a nearby
university attending lectures at different points during the year
(McWhorter, 1986).
This paragraph does not explicitly state the main idea in a topic sentence. The
writer begins by explaining that in the past, education took place during a certain
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time period in our lives. Then the writer predicts that in the future, education will
continue throughout a person’s life. It can be inferred that the writer talks about one
topic, that is education. The main point that the writer makes is that the idea of
education is changing.
2. Supporting Sentences
Supporting sentences are sentences that talk about or explain the topic
sentence (Zemach and Rumisek, 2003). Supporting sentences (or support
sentences) explain, clarify, and define the topic by using specific details, and they
should demonstrate a variety of styles to show the relationship between the various
pieces of information and to create rhythm (Checkett and Checkett, 2010).
According to Robitaille and Connelly (2007), supporting sentences develop the
main idea or controlling idea in the topic sentence by proving, illustrating,
explaining, or defining the main idea. The number of supporting sentences can vary,
but most paragraphs contain a minimum of three. In short, it can be said that
supporting sentences are details or supports for the topic sentence.
Robitaille and Connelly (2007) also state that good writers provide lots of
specific details including examples, facts, statistics, or other concrete information in
their supporting sentences. The specific details should relate directly to the main
idea. Read the following example and see how each supporting sentence develops
the main idea:
Save the Pond
Trout Pond holds special meaning for my family. First, Trout
Pond was dug by hand over a century ago by my ancestors as a place to
wash clothes, but as the years have passed, it has come to mean much
more than a wash place. This twenty-by-seventy-foot oval body of
water a quarter mile from the family farm has always served as a quiet
retreat for members of my family. Whenever relatives need to think or
pray or maybe just cry a little, they just sneak away to the oak-shaded
banks of the little pond. In addition, this still body of water is an oasis
for wildlife that attracts birds, otter, and deer. It also holds lots of rich
memories for my entire family; for example, my father proposed to my
mother under the live oak that stretches over the northern rim of the
pond, and he was sitting under that same tree when he heard a cry to
come quickly because my pregnant mother’s water had broken and I
was on my way. Trout Pond has also helped my family survive by
providing fish and game for our dinner when times were tough. The
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history of Trout Pond and the history of my family are intertwined, and
I hope my children and their children can continue to enjoy it in the
future (Robitaille and Connelly, 2007: 62).
Good writers build strong sentences by brainstorming ideas and then
organizing these ideas on paper before they begin writing their paragraph. They
plan their supporting sentences using a map or an outline. They brainstorm ideas to
support their main idea, add details to their ideas, and then figure out the reason that
this information supports the topic sentence. Once they have this information
organized, they can write strong supporting sentences (Robitaille and Connelly,
2007).
There are many logical ways to organize supporting statements. The most
common are time relation, space relation, and order of importance. Supporting
sentences organized by time are ordered from past to present or present to past.
Space relations can be indicated by the use of words such as enter, next to, in front
of, on, and other prepositions of place. When supporting sentences are arranged by
order of importance, the strongest supporting sentences come first and last and less
important supports appear in between (Robitaille and Connelly, 2007).
3. The Concluding Sentence
According to Robitaille and Connelly (2007), a concluding sentence or
conclusion is the last sentence of the paragraph. It either sums up the paragraph by
reminding the reader of the main idea or interprets the significance of the
supporting ideas. It should not start a new argument. Here are the examples of
inappropriate and appropriate concluding sentence:
Inappropriate conclusion:

Since the newspaper is so valuable, I believe that
everyone should be required to subscribe. (This
conclusion starts new argument.)

Appropriate conclusion:

Reading the newspaper helps us develop our
intelligence as citizens by providing us with important
information about our world. (This conclusion sums
up a paragraph.)

Zemach and Rumisek (2003) state that a concluding sentence may be found
as the last sentence of a paragraph. It sums up the main points or restates the main
idea in a different way. The concluding sentence that sums up the paragraph
reminds the reader of what the writer’s main idea and supporting points were.
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The concluding sentence that restates the main idea should give the same
information in a slightly different way, perhaps by using different words or by using
different word order. The following paragraph has the concluding sentence that
reminds the reader of the writer’s main idea and supporting points.
Even simple study habits can improve your grades. In college, I
learned how important it is to get enough sleep. When you are wellrested, it is easier to learn. Research shows that when people don’t get
enough sleep, their memories aren’t as effective. If students are really
tired, they might even fall asleep in class! It’s easy to see how getting
enough sleep can improve your performance in school (Zemach and
Rumisek, 2003:19).
Read the following paragraph and see that the concluding sentence restates
the main idea in a different way.
Read All About It
The daily newspaper provides a valuable source of information.
As everyone knows, a town’s daily paper reports the news from around
the world. Readers gain knowledge of world affairs by reading about
wars starting and stopping, the national economy, and tragedies that
befall people every day like auto accidents and home fires. Readers also
acquire basic information that is needed to be an informed citizen such
as the workings of Congress and the geography of places all around the
world. For instance, when the Pope visited Cuba, Americans learned
about the history and geography of the island. Just as important to
many readers, the newspaper reports on the world of sports and
entertainment. Many subscribers eagerly await the morning paper to
find out the latest box scores of favorite teams or the television and
movie listings for the day. Also, the newspaper predicts the weather,
and the advertising helps readers save money by publishing information
on the latest sales. Most important, the newspaper connects us to our
community by publishing important announcements about births,
deaths, weddings, and the events occurring in town like fairs and
government meetings. Reading the newspaper helps us develop our
intelligence as citizens by providing us with important information
about our world (Robitaille and Connelly, 2007:69).
Now read the following paragraph and decide whether the concluding
sentence is appropriate or inappropriate, and whether it repeats the main idea or
gives a final comment about the topic.
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Indonesia – Something Interesting at Every Turn
By Ken Jones
If you dream travelling to a country with beautiful tropical
islands, wonderful food, beautiful places to go sightseeing, and very
friendly people, you should visit Indonesia. If you look at the map, the
first thing you notice is that Indonesia is made up of islands – more
than 17,000 of them. Traveling between islands by boat is great fun.
Just like the many islands, there are also many different groups of
people living in Indonesia. In fact, there are around 300 different ethnic
groups! Most Indonesians are Malay, but others are Javanese, Balinese,
Chinese, or Indian. All these groups together make Indonesian culture
very interesting. Finally, Indonesia has many cities and historical sights
to see. Jakarta, the capital city, is fast becoming a modern center of
commerce, yet the ancient temples on the island of Bali show that the
country’s old traditions are still alive. All the people, places, and things
to see definitely make Indonesia a great place for a vacation (Zemach
and Rumisek, 2003:11).
This chapter has discussed about paragraph, that is a group of sentences
concerned with developing or expressing a single topic (one main idea). The
paragraph is a good model for you to learn to write longer pieces. A paragraph
usually contains three parts: the topic sentence, supporting sentences, and the
concluding sentence. However, you may find a paragraph without stated topic
sentence, and at other times you can also read a paragraph without the concluding
sentence.
C. Exercises
1. Circle the topic and underline the controlling idea.
a. Indonesia is a very interesting country to visit.
b. Cats make excellent pets.
c. Learning English creates job opportunities.
d. Dictionary is one of the valuable tools for students.
e. My mother and I have different personalities.
2. Here are some paragraphs. Above each paragraph there are some possible topic
sentences. Choose one from the group to begin each paragraph. Make sure that it
contains a controlling idea. Then, write it in the space which is provided.
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Paragraph 1
a. Ned Kelly was our most famous bushranger.
b. Bushrangers may be classified into three groups.
c. It would be difficult for a bushranger to make a living nowadays.
..............................................................................................................
Firstly,
there were the “bolters”. These were usually convicts who hated the harsh
treatment in the convict settlement and ran into the bush to escape it. The next
groups were “colonials”. These had come out as free settlers. When they arrived
they decided to take up bushrangers as a profession. The discovery of gold
produced a third group of bushrangers. This group was sometimes made up of
unsuccessful gold-diggers. They hoped to get rich by robbing coaches which
took the gold down to the city. Very often they robbed only rich people and they
often helped the poor settlers, so these settlers liked them and tried to help them.
As a result, it was difficult for the police to catch them. Ned Kelly and his gang,
Ben Hall, Captain Moonlight are famous bushrangers.
Paragraph 2
a. Camping is the cheapest way to have a holiday for these reasons.
b. Camping is not as comfortable as staying in a motel.
c. There are several reasons why camping is very popular with a lot of
people.
..............................................................................................................

For

one

thing, it is a fairly cheap holiday. It is much cheaper to hire a caravan or a tent
than it is to stay in a motel. In addition, it is very pleasant to sleep out in the bush
and to have picnic meals instead of eating inside. The air is fresh and you have a
chance to enjoy nature. Moreover, it is good for us to escape from the telephone,
the radio, and the television and to forget the problems of the world. Many busy
people think it is the most relaxing kind of holiday.
Paragraph 3
a. Assignments are a very important part of a student’s life.
b. Some students enjoy doing an assignment for these reasons.
c. These are steps to follow when you are doing an assignment.
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.............................................................................................................. First, look
for all information you need. You should go to the library catalogue. Then look
at all the books that might have something on the topic. Often the librarian is
able to make a suggestion. After that, you must take notes from all the books,
articles, and encyclopedias that you have found. Next, draw up a plan for your
assignment. Organize all the information and write a rough draft. Check this
draft carefully. Finally, write or type your assignment. Be sure to add a
bibliography of all the materials you have used before you hand it in.
Paragraph 4
a. One of my closest friends, named Ken, is a person I can trust.
b. My friend Ken is a very successful student.
c. I admire my friend Ken because he doesn’t give up.
.........................................................................................................When
Ken
wanted to enter a good university, he studied hard to pass the examination. The
first time he took the exam, he did not do well, and he felt very discouraged. But
he knew he wanted to study at that university, so he studied more. The next year,
he tried taking the exam again. The second time, he did very well, and now he is
studying engineering. I believe Ken is a good role model for me, and he has
taught me that never giving up is the bbest way to succeed (Zemach and
Rumisek, 2003).
Paragraph 5
a. Travelling is good for everyone.
b. Everyone should have a chance to travel overseas for these reasons.
c. Travelling gives you a good experience.
.............................................................................................................. Firstly, it
increases your knowledge of other places. Secondly, it is interesting to talk to
people from a different culture. Thirdly, travelling really makes you appreciate
your own country. So you can see why I believe that travelling is a good
experience for everybody.
3. Here are seven pairs of topic sentences. Choose the better topic sentence in each
pair.
a. 1) Soeharto was Indonesia’s second president.
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2) Soeharto is remembered for these important achievements.
b. 1) World War I started in 1914.
2) According to historians, World War I had three main causes.
c. 1) Saturday sport is good for young people.
2) I play sport every Saturday afternoon.
d. 1) Jenny Biggs has just moved to Padang.
2) Jenny Biggs is very happy she moved to Padang.
e. 1) Padang Green City is under construction.
2) Padang Green City has a lot to offer Padang residents.
f. 1) Sumatera Barat is a province with valuable natural resources.
2) Sumatera Barat is located in the western part of Sumatera Island.
4. Cross out the sentence that does not support the topic sentence.
a. Topic sentence: A child should have a pet. Supporting sentences:
1) Owning a pet teaches a child to accept responsibilities.
2) Having a pet helps a child learn to respect all animals and their rights.
3) Most pets take very little time to care for.
4) Pets are cute and cuddly.
b. Topic sentence: Trees are a valuable resource.Supporting sentences:
1) The roots of trees help to prevent soil erosion.
2) Trees provide oxygen for all animals to breathe.
3) There are many different sizes and shapes of trees and their leaves.
4) Many trees provide fruits and nuts for people and animals to eat.
c. Topic sentence: Being sick can be expensive.Supporting sentences:
1) The cost of pills can reach five dollars apiece.
2) If an employee misses work, he can lose pay.
3) A visit to the doctor may cost as much as $150.
4) I don’t like to spend money unnecessarily.
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Chapter 2
Paragraph Development
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Identify a unified paragraph,
2. Rearrange sentences into a unified paragraph,
3. Develop a topic sentence into a unified paragraph.
B. Instructional Materials
After you have written a topic sentence based on the chosen topic, you
develop your main idea by adding more information in order to produce a
paragraph. This chapter introduces you to unified paragraphs and the tools to make
a unified paragraph, and it also explains the ways to develop a paragraph and to do
peer editing.
1. A Unified Paragraph
A good paragraph is a unified piece of writing. How can we say that a
paragraph is unified? There are at least three conditions that a unified paragraph
should have. First, it must focus on one subject; a topic. Second, it must be about
only one aspect of that subject. It can be achieved by writing a topic sentence that
has a controlling idea. Third, it must support the main idea by explaining, proving,
or clarifying it.
Example 1:
Many scientists believe that life on earth will eventually end. The
oxygen supply in our atmosphere, for example, has been gradually
decreasing and will be used up in a billion years. Other fates may
overtake us before that time. The sun may explode, as other stars
occasionally do, destroying life in an instant. Or another star may pass
so close as to disrupt the gravitational pull between the sun and the
earth and shift the earth closer to the sun, where it will face destruction
from the intense heat.
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This paragraph focuses on one subject, that is life on earth. The main idea is
stated in the first sentence Life on earth will eventually end. The other sentences are
details that support the main idea by proving it. As a result, this paragraph is
unified.
Example 2:
Even in today’s scientific age superstition is still widespread.
Many tall buildings, for example, do not have a floor numbered thirteen
because tenants consider this number unlucky and will not rent
apartments or offices on this floor. Like ancient man, some people still
carry good luck charms such as rabbit’s feet to protect them from
misfortune. Many people still shudder when a black cat crosses their
path or are absolutely terrified about opening an umbrella inside the
house.
This paragraph is about one topic, superstition. The author’s main idea is that
superstition is still widespread in our age. All the other sentences support the main
idea by giving examples. As a consequence, it can be said that this paragraph is also
unified.
Example 3:
If you have a favorite color, it may be a clue to your personality.
Psychologists, who have done much research with color preferences,
found that people who preferred red clothes were often talented, flashy,
and temperamental. Those who selected yellow were found to be warm,
open, and secure. Strong-willed people favor white, and reasonably
friendly people dress predominantly in hues of green.
This paragraph is about the relation between color and personality. The main idea
that the author wants to say is that favorite colors tell much about a person’s
personality. All the other sentences support this main idea by giving proofs. So, this
paragraph is also unified.
Now, look at the paragraph below. The subject is “Honey Bees”. It is about
the organization of these bees. But the paragraph must not try to tell you about other
things. In this paragraph one sentence is not about the bees. Can you find it?
Honey Bees
Honey bees have a very interesting organization. Each colony
consists of only one group. This group lives in a hive. Inside this hive
there are many six-sided cells which are made of wax. In some of these
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cells the workers store the honey they have made. Honey can be bought
at your nearest supermarket. The honey is made from the pollen and
nectar which the bees gather from the flowers they visit. At the centre
of all this organization is the queen bee. Her only job is to lay the eggs
which will produce more bees.
The sentence which does not fit in is, “Honey can be bought at your nearest
supermarket.” This sentence is not about the organization of the hive. Because it
does not support the main idea, it does not make the paragraph unified as well. If
this sentence were deleted, the paragraph would be unified because all the other
sentences explain about the organization of honey bees.
2. Making a Paragraph Unified
A unified paragraph has unity or cohesion. According to Checkett and
Checkett (2010), unity means that all the information in your paragraph should act
as “one unit” to help the reader understand what you are telling him or her about the
subject. To achieve a paragraph unity, the topic sentence in a body paragraph
should announce the subject of the paragraph, the attitude the writer has toward the
subject, and the controlling idea by which the subject will be discussed.
Furthermore, all support sentences in the body paragraph should explain, clarify,
and directly relate to the topic sentence. In other words, the sentences that develop
the paragraph should be linked to each other and the parts should be connected so
that the reader can see a logical order.
There are some ways the author uses to produce a paragraph that has unity.
First, the author uses pronouns to refer to someone or something. Second, the
author repeats a word in another sentence. Third, the author may use synonyms.
Fourth, the author may use determiners such as this, that, these, those, etc. Fifth, the
author may use connectors or links to show the reader the relationship between
different ideas.
Here is a list of some of the more common connectors used in written
English:
accordingly
first
nevertheless
after that
for example
next
also
for instance
on the one hand
and
for one thing
on the other hand
as a result
furthermore
rather
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as well
besides
but

however
in fact
in spite of this

so
then
therefore

consequently
finally

instead
moreover

yet

The above connectors can be classified based on their functions: to show addition,
to illustrate, to show result, to show contrast, to show sequence, and to show
emphasis.
Connectors which show addition are presented in the following examples:
a. She is taking Life Science and Chemistry in addition to Physics.
b. Besides Life Science she is also taking Physics and Chemistry.
c. In addition, she is studying Astronomy.
d. She is taking Physics and Chemistry.
e. Moreover, she is studying Life Science and Astronomy as well.
The following sentences contain connectors which show illustration or
examples:
a. Some rivers in the centre of the Australian continent become quite dry
when there is no rain. For example, the Diamantina is often just a dry river
bed.
b. Several factors caused the metal workers to strike last week. For one
thing, they wanted a pay increase.
The sentences below show the use of connectors that introduce results:
a. Poland had signed a pact with France and Great Britain. Accordingly,
when Hitler attacked Poland, these two countries also entered the war.
b. In 1783 the American colonies gained independence. As a result, the
British had to send their convicts somewhere else.
c. A + b = c; therefore, a = c – b.
d. He missed the school bus. So his uncle got out the car and gave him a lift.
e. The weather map shows a low pressure area over Padang City.
Consequently, rain is expected tomorrow.
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Connectors which show contrast are presented in the following examples:
a. Most people are frightened of snakes. However, many keep them as
pets.
b. Beethoven became deaf towards the end of his life. In spite of this, he
continued to compose beautiful music.
c. Jan had hoped to be a doctor, but her TES was not high enough.
Instead, she decided to do Computer Studies.
d. In the 17th century, Galileo stated that the earth rotated round the sun.
Nevertheless, the Church refused to accept this fact.
e. I’m not sure whether I should buy a motorbike. On the one hand, motor
bikes are cheap to run. On the other hand, they are dangerous to ride.
The next paragraph shows the use of connectors that show sequence:
To make fried rice, first fry some onions in a little oil. Then, add small pieces
of meat and vegetables. Next, add some cooked rice. Finally, stir in some soya
sauce before you serve it.
Connectors which show emphases are presented below:
a. Laura is a very pretty girl. In fact, I think she is the prettiest girl in the
class.
b. Ours is a multilingual school. Indeed, more than forty different languages
are spoken there.
Along with unity, paragraphs should demonstrate paragraph coherence.
Coherence means that the elements in the paragraph should “stick together.” For
your paragraphs to show coherence, there are five elements that you should
consider: logical order of events, transitional expressions, key concept repetition,
substituting pronouns for nouns, and parallelism. The events in your paragraphs
should demonstrate logical order in order to help the reader understand what you
are trying to explain about the subject. There are three types of information ordering
that you need to consider, they are time order, space order, and order of ideas. As
you move from one idea or event in a paragraph, it is helpful to the reader if you
link these ideas and events with transitional expressions. You may have already
experienced some of these devices previously where they are labeled coordinating
conjunctions, adverbial conjunctions, introductory words, and subordinating
conjunctions.In longer works, because you are expressing so many ideas, it is vital
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that you keep the reader focused on the topic. One technique that will help you to
accomplish this task is to repeat key concepts and words. Usually, the key concepts
are expressed through your nouns: people, places, and things. Another method for
achieving coherence is substituting pronouns (words that can stand in for or
represent a noun) for key nouns (See Checkett and Checkett, 2010).
According to Robitaille and Connelly (2007), coherence can be achieved by
logically organizing supporting sentences. Two tools that help make paragraphs
coherent are transitions and repeated key words. Using transitional words and
phrases can help you clarify the relationship between ideas. Similarly, repeating key
words or concepts can help you show the relationship between ideas in the
paragraph.
3. Paragraph Development
As explained in the previous parts, a paragraph may begin with a general
statement and this statement is then supported with a number of sentences giving
particular details or additional information. One method of paragraph development
is that by presenting ideas according to time sequence. In that method, events are
mentioned in the order in which they occur or are seen. There are certain
expressions that are frequently used to indicate the order or the sequence of events,
such as: first, first of all, in the first place, to begin with, second, next, then,
afterwards, later, after a few days, at the same time, immediately, presently, now,
last of all, finally, in the end, at last, and so on. Look at the following paragraph.
Everything Happens to Me
My luck has been bad lately. For example, last week my father
sent me a check. I lost it. A few days ago, my grandmother gave me a
present. I broke it. Next, Prof. Stein gave me an examination. I failed it.
Then, he assigned me a special project. I didn’t understand it. Finally,
Lou introduced a good friend of his to me. She didn’t speak English
(Wishon and Burks, 1980:53).
Another method of paragraph development is to make a general statement
(the topic sentence) and then to list reasons. This method may be called
organization by listing or enumerating. The sequence of expressions is very useful
in this type of organization too. See the example below.

20 | P a r a g r a p h D e v e l o p m e n t

The Importance of Library
Libraries are among humanity’s most important institution for
several reasons. In the first place, most of humanity’s collective
knowledge is stored in libraries. Libraries protect and preserve this
knowledge. They also classify or group the material into logical and
easily available divisions. Furthermore, libraries make the material
available to everyone and even provide librarians to help us find what
we need. Finally, libraries are our link to the past and our gift to the
future.
Zemach and Rumisek (2003) state that there are three common ways to
develop a paragraph: giving details, giving an explanation, and giving an example.
Details are specific points that tell more about a general statement. Notice the
details that help develop the following paragraph.
You’ll love working out at Atlas Health Centre, and you’ll love
what it does for you! We have state-of-the-art exercise equipment in
large, airconditioned rooms. You can work out alone or with the help of
one of our professional personal trainers. If you like to exercise with
friends, join an aerobics or swimming class – or even try kickboxing!
Our staff nutrition experts are always on hand to talk with you aout
health issues. When you’ve finished, you can relax with a whirlpool
bath or a sauna. Come exercise with us at Atlas, and you’ll soon be
feeling strong and looking good (Zemach and Rumisek, 2003: 17).
An explanation tells what something means or how something works. Read
the paragraph below and try to understand what the writer is explaining.
“A stitch in time saves nine.” My mother, who likes to sew, used
this simple saying to teach me the value of working on problems when
they are still small. Originally, the saying referred to sewing – if you
have a small hole in a shirt, you can repair it with one stitch. But if you
wait, the hole will get larger, and it will take you nine stitches. This
simple sentence reminds me to take care of small problems before they
become big problems (Zemach and Rumisek, 2003: 18).
An example can be a specific person, place, thing, or event that supports an
idea or statement. The following paragraph includes an example from the writer’s
experience.
I am too nervous to sing karaoke songs with my friends. The last
time I tried was on my birthday, when my friends took me to a karaoke
club. I told my friends I did not want to sing, but they encouraged me
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until I said yes. When I stood up in front of the microphone, I was so
scared, I felt dizzy. It was hard to hear the music, and my mouth was
too dry to make a sound. I just stood there until a friend jumped up next
to me and finished the song (Zemach and Rumisek, 2003: 20).
4. Peer Editing
Peer editing is a useful way to improve your writing. You may exchange your
work with your friend’s, then you read your friend’s writing and comment on it. On
the other hand, your friend reads your writing and also gives comment on it. The
comment can be given orally, written on a sheet given by your teacher, or written
directly on your friend’s paper.
Zemach and Rumisek (2003) point out two reasons for peer editing. The first
is to get a reader’s opinion about your writing. The reader can tell you whether you
should add more explanation or details, something is not clearly organized, you
have some irrelevant information, or there is something that is hard to understand.
The comments like these help you improve your next draft. The second reason to
share writing with others is for you to read more examples of writing. Because other
people have experiences that you may not, they can show you fresh ways about
writing experiences. After reading their paragraphs, you can get good ideas to use in
the future.
When you do peer review, here are the steps you should do:
a. Read your partner’s paragraph several times. The first time, just read from
the beginning to the end and ask yourself, “What is the paragraph about?
What is the writer’s purpose?”
b. On the second reading, go more slowly and look at specific parts of the
writing and make notes. Look for the topic sentence and the concluding
sentence. Note places where you have trouble understanding something,
where there seems to be unnecessary information, or where there is not
enouh information. Let the writer know which parts of the paper are
especially strong or interesting. Ask questions to help the writer know where
he or she could add more information. Circle or underlien words, phrases,
and sentences that you want to comment on.
c. Pay attention just to the content and organization of the paper; do not look
for grammar and spelling mistakes (Zemach and Rumisek, 2003).
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Considering the above explanations and examples, it can be concluded that in
order to write a good paragraph the writer should do the followings: a) Think of the
topic to be written, b) Write a topic sentence that expresses what he wants to say
about the topic, c) Write facts, ideas, or details that prove, explain, or clarify the
topic sentence, d) Use linking words or phrases – also called transitions or
connectors – to lead the reader from one idea to another, e) Write a concluding
sentence (optional), and f) if possible, do peer editing.
C. Exercises
1. Study the following three different paragraphs. Identify which is unified and
which is not. If it is not unified, find a sentence that does not fit in with the
controlling idea.
Physical Science
Physical science has two branches. One branch is chemistry.
Chemistry is concerned with matter in its different forms. It deals with
the various substances, with the elements and with the ways they
combine. The other branch is physics. Physics includes the study of
energy. Botany and zoology are concerned with plants and animals. In
physics, students are also concerned with such things as motion,
electricity, magnetism, gravity, heat and light.
Canberra
In Canberra there are many interesting sights for the tourist to
visit. First of all, there is Parliament House where the business of the
government is done. Then there is Lake Burley Griffin which has the
Captain Cook jet of water. This jet looks very beautiful in the wind.
Besides, we have the National Library which stands near the lake. It is
a white building that looks like an ancient Greek temple. A few months
ago I saw some interesting Indian films in the Library. Near the
National Library is Canberra’s newest building. This is the High Court.
Soon tourists will also be able to visit the new National Gallery which
will have a big and expensive collection of paintings and sculptures.
Tourists like to look at the different embassies too. In fact, you could
probably spend a few weeks looking at the sights in Canberra.
Competitiveness and Man
If one man climbs a high mountain, sits on a flagpole for days, or
eats a dozen blueberry pies, you can be sure that someone else will
climb higher, sit longer, or eat more pies. Man is hopelessly
competitive and continually establishes records of bizarre human
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achievement. In 1967, John Commins, an Irish man, won the world
oyster opening championship. Wearing the colors of Paddy’s Bar, he
opened 50 oysters in just three minutes and twenty-four seconds,
beating competitors from all parts of the world. Frank Mazzi entered
the record book when he bowled down tenpins for one hundred ten
hours and thirty minutes, wearing out eight pairs of socks in the
process. The longest cigar ever made measured five feet and seven
inches and would take 600 hours to smoke. No one has yet been
compelled to surpass this record, but you may be sure that someday
someone will.
2. Here are three groups of scattered sentences. Rearrange them to make logical
paragraphs. Underline the key sentence.
a. Group 1
- Then, I had to go back to the classroom because I had left my busspass under my desk.
- In the end, it was five o’clock before I reached my house in
Yarralumla.
- First, I stayed behind to copy down the homework off my friend’s
book.
- At last, I got to the bus stop at Manuka just in time to see the bus
disappearing round the corner.
- I was very late home yesterday, but it wasn’t really my fault.
Group 2
- It is mainly formal, impersonal and objective.
- In most of these the writer is expected to include references to other
writing or research.
- Academic writing is a particular kind of writing that can be
recognized by its style.
- These include essays, research reports and articles, case studies,
surveys, dissertations, theses, and examination papers.
- Other distinctive features will depend upon the specific types of
academic writing.
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Group 3
- One night a terrible monster named Grendel came to the hall and ate
one of the warriors.
- For twelve years Grendel’s dreadful visits continued.
- Over a thousand years ago there was a Danish king called Hrothgar.
- Then far away in Sweden a young prince called Beowulf heard of this
monster.
- But a great trouble came to Hrothgar and his country.
- He decided to go to Denmark and kill Grendel.
- Every night after their day’s work, he and his men used to sit in their
great hall and eat and sing together.
3. Now, it is time to write some paragraphs of your own. You have been given
topic sentences which contain controlling ideas. In some paragraphs
connectors are also provided, but for some others you must supply all the
links.
a. There are five main food groups. Everyone should eat something from
each group daily.First, ................................................................................
Second, ........................................................................................................
Third, ..........................................................................................................
Fourth, ........................................................................................................
Fifth, ..........................................................................................................
b. These are the steps that I follow when I have to do a school assignment.
First, I
.....................................................................................................................
.....................................................................................................................
.....................................................................................................................
c. Sport should be compulsory for these reasons.
.....................................................................................................................
.....................................................................................................................
.....................................................................................................................
.....................................................................................................................
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d. School canteens have advantages as well as disadvantages. On the one
hand, ...........................................................................................................
.....................................................................................................................
On the other hand, however, .......................................................................
.....................................................................................................................
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Chapter 3
Descriptive Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Rearrange sentences to make a logical paragraph.
2. Do guided writing.
3. Write a descriptive paragraph.
B. Instructional Materials
There are many types of paragraph writers usually write, such as description,
explanation, narration, argumentation, definition, comparison and contrast,
illustration, cause and effect, and so on. It is time to consider one basic and
important type of writing: a descriptive paragraph (also called a description
paragraph or paragraph of description). The presentation begins with the definition
of descriptive paragraph and proceeds with the types of descriptive paragraph and
the qualities of a good descriptive paragraph.
1. What is a Descriptive Paragraph?
A descriptive paragraph explains how someone or something looks or feels. It
can be about a place, a person, or a thing (Zemach and Rumisek, 2003). Descriptive
paragraph helps the reader, through his/her imagination, to visualize a scene or a
person or to understand a sensation or an emotion. It is said that a good descriptive
paragraph is like a window to another world. Through the use of careful examples
or details, an author can conjure a scene that vividly describes a person, place, or
thing. Furthermore, Checkett and Checkett (2010) state that effective description
creates images in the reader’s mind by using specific details. Like a painter who
uses color on a canvas, the writer uses words to create pictures in the reader’s mind.
Moreover, Anker (2010) defines description as writing that creates a clear and vivid
impression of the topic. It translates someone’s experience of a person, place, or
thing into words, often by appealing to the physical senses, such as: sight, hearing,
smell, taste,and touch. Finally, Connelly (2013) states that a descriptive paragraph
presents facts, images, and impressions of people, events, things, and ideas. It
records what we see, hear, feel, taste, touch, and smell. In conclusion it can be
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stated that a descriptive paragraph is a paragraph that describes a person, event,
place, thing, idea by using specific details so that the readers can create in his or her
mind a picture of what being described.
According to Zemach and Rumisek (2003), a descriptive paragraph uses adjectives
to tell us how things look, feel, taste, sound, or smell and to describe how you feel
about something. Here are a few common adjectives:
shape and size
large/small
wide/narrow
round
rectangular

atmosphere
cozy
comfortable
warm/cool
cold/hot

how you feel
amazed
surprised
happy
nostalgic

appearance
colourful
unforgettable
beautiful
unattractive

A descriptive paragraph also uses prepositions to tell us how space is organized.
These are some common useful prepositions and phrasal prepositions:
in front of
on top of
above
to the right of
in back of
on the bottom of
below
to the left of
behind
next to
underneath
in the middle of
around
between … and …
beside
opposite
See the following examples of description of a person, a place, and a thing
and learn how the writers use adjectives and prepositions to describe them.
Paragraph 1
When I was young, I admired my grandmother for her
strength and kindness. She was not very big. In fact, she was tiny
and very thin. She was strong, though. She lived by herself and
still did a lot of chores around her house. When I was a child, I
saw her almost every day, and she and I would talk about
everything. She was a very happy person and was always smiling
and joking, and she often made me laugh. My grandmother was
also very patient, and she would listen to all of my problems. She
gave me very good advice whenever I needed it. I didn’t need to
be afraid to tell her anything because she never got mad at me.
She just listened and tried to help. I also liked to spend time with
her because she had interesting stories to tell about her own
childhood and life experiences. When I
was young, my
grandmother was my favorite friend (Zemach and Rumisek,
2003).
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Paragraph 2
Niagara Falls, a popular destination for thousands of visitors
each year, is a beautiful place. When you stand at the edge and
look down at the 188 feet of white waterfalls, you feel amazed at
the power of nature. The tree-lined river that leads into the falls is
fast moving, pouring over the edge of the falls and crashing to the
bottom in a loud roar. If you want to experience the falls close up,
go for a boat ride. You’ll come near enough to look up at the
roaring streams of water flowing over the edge and feel the cool
mist that rises as the water hits the rocks below. Seeing Niagara
Falls is an unforgettable experience! (Zemach and Rumisek, 2003)
Paragraph 3
On one corner of my dresser sits a smiling toy clown on a tiny
unicycle – a gift I received last vacation from a close friend. The
clown’s short yellow hair, made of yarn, covers its ears but is parted
above the eyes. The blue eyes are outlined in black with thin, dark
lashes flowing from the brows. It has cherry-red cheeks, nose and lips,
and its broad grin disappears into the wide, white ruffle around its neck.
The clown wears a fluffy, two-tone nylon costume. The left side of the
outfit is light blue, and the right side is red. The two colors merge in a
dark line that runs down the center of the small outfit. Surrounding its
ankles and disguising its long black shoes are big pink bows. The white
spokes on the wheels of the unicycle gather in the center and expand to
black tire so that the wheel somewhat resembles the inner half of a
grapefruit. The clown and bicycle together stand about a foot high. As a
cherished gift from my good friend Tran, this colorful figure greets me
with a smile every time I enter my room. (Nordquist, 2019)
2. The Types of Description
Checkett and Checkett (2010) generally classify description into two types:
objective and subjective. Objective description relies on factual detail without much
embellishment. It tells what the writer actually sees. For example:
The snowman consisted of three round balls stacked one on top
of the other. It stood five feet high. Its eyes were round stones, with a
carrot serving as a nose. A baseball cap sat atop its head (Checkett and
Checkett, 2010: 160).
From this objective description, the readers can picture the snowman.
However, it is difficult to recognize what emotion or impression the writer wants
the readers to feel.
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In contrast, subjective description creates an easily identifiable emotion or
impression. See the example below:
The snowman’s body consisted of three plump balls of fluffy,
white snow stacked like an ice-cream cone. Its eyes were made from
brightly colored stones, with a squiggly, pigtail, orange carrot serving
as a nose. A fuzzy, red baseball cap with a crooked bill sat cockeyed on
his head (Checkett and Checkett, 2010: 160).
From this subjective description, it is clear that the writer wants the snowman
to evoke a funny or happy emotion. Subjective description shows how the writer
feels.
Like Checkett and Checkett (2010), Connelly (2013) also classifies
description into two main types: objective and subjective. Objective description
presents an accurate record of factual details that others can see or verify, and it is
used in college papers, news articles, business letters, and government reports
(Connelly, 2013). See the following example.
Cullen, Georgia, population four thousand, was formerly the site
of four major linen mills, the last of hich closed in 2008. Since 2009 the
population has dropped 35% as laid-off workers have sought jobs in
Atlanta, Memphis, and Chattanooga. The current unemployment rate is
25%. Alcohol and drug-related offenses increased have increased 44%
in five years. City and state officials have been unable to attract new
industry or other development to the region. After announcing the third
budget cut in a single year, the town’s part-time mayor resigned
(Connelly, 2013:66).
Different from the first type, subjective description expresses feelings and
personal obsevations rather than facts and statistics. This type of description is
found in personal letters, blogs, and essays. See the example below.
In Cullen, Georgia, it’s Grapes of Wrath all over again – without
the hope of a New Deal. The towering linen mills are silent and empty.
Jobless men wander hopelessly down aching streets lined with vacant
shops. Others sit in doorways and drink. Now and then a rusty pickup
or dusty SUV, its windows blocked with plastic bags full of clothes,
heads north, taking another family from the dying town. The part-time
mayor, a broken man, resigned in despair (Connelly, 2013:66).
Connelly (2013) furthermore says that some popular books and magazine
articles often use blended description – the combination of both objective and
subjective description. Which one you want to choose depends on the writer’s
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purpose, the readers, and the context of writing. See the example that uses blended
description below.
Cullen, Georgia, is a relic of nearly dead American linen
industry. One by one, the crumbling nineteenth-century red-brick mills
closed their doors, unable to compete with Asian imports. Hundreds of
families have left the dying town, seeking jobs in the cities. The onethriving working-class community has become a mini-gheto with its
share of drunks and drug addicts loitering around empty storefronts and
Cullen’s lone tavern. After announcing yet another budget cut, the
town’s part-time mayor announced his resignation (Connelly, 2013:66).
3. The Qualities of a Good Descriptive Paragraph
Good description requires careful observation and organization, and it usually
has three qualities. It has a dominant impression supported by specific details, a
clearly recognizable mood, and logical development.
a. Dominant Impression
Whether you are writing objective description or subjective one or even
blended expresssion, your goal is not to list every fact and detail you can remember.
Good descriptions have a focus, and they make a point. A more effective
description creates a dominant impression that highlights the most important thing
you want your readers to know about your subject. Dominant impression is the
controlling idea of a description paragraph (Connelly, 2013). Dominant impression
is the overall feeling or emotional response that you want your reader to take away
from your description (Checkett and Checkett, 2010:161). The first sentence or
even the first words of a description may establish the dominant impression.
Succeeding sentences will then reinforce and expand it by supplying further
information and filling in details. In other words, the sentence which
establishes the dominant impression usually serves as the topic sentence of
the paragraph (Wishon and Burks, 1980).
Now please compare sentences without and with dominant impression
exemplified by Checkett and Checkett (2010) below.
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Sentences without dominant
impression

Sentences with dominant
impression

The clouds flew by overhead.

The billowing clouds, like delicious
mounds of white mashed potatoes,
floated lazily by overhead as though
they hadn’t a care in the world.

The sky was filled with clouds, and
slivers of sunlight glistened toward the
ground.

The sky was filled with dark,
brooding clouds, and horrible
flashes of lightning sent ugly scars
across the horizon.

In a descriptive paragraph, each support sentence should build on the
dominant, or main, impression you created in the topic sentence. Writers convey the
dominant impression to the reader by a word or phrase in the topic sentence of a
paragraph, then support this word or phrase throughout the paragraph by using
specific detail (Checkett and Checkett, 2010). Look at the example below.
The bank clerk had a look of trustworthiness about him. He
had clear, intelligent eyes surrounded by plain, old-fashioned eyeglasses. One could trust those eyes. The few hairs left on his
balding head were neatly and carefully brushed into place. He
seemed to have counted each hair as carefully as he probably
counted his money. His shoulders were rounded from years of
leaning over his desk, as if he and the desk were one and the
same. His suit was plain and sensible. It was obvious that this
same suit had served him for several years, just the sort of good,
long-term investment the bank no doubt believed in. In short,
everything about him seemed as solid, sensible, and reliable as
the institution he worked for (Wishon and Burks, 1980:129).
The above paragraph is about the bank clerk who had a look of
truthworthiness as stated in the topic sentence. All other sentences give
support to his having a look of truthworthiness. Details such as intelligent
eyes, neatly and carefully brushed hairs, rounded shoulders, as well as plain
and sensible suit help create a dominant impression that he was truthworthy.
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b. Mood
A mood is feeling that goes beyond measurable physical appearances.
Feelings and emotions such as joy, happiness, fear, and anxiety evoke or
create moods (Wishon and Burks, 1980). Mood is closely related to
dominant impression. If you can create dominat impression, you can share
the mood you want to deliver to your readers appropriately. In order to create
moods, the words you choose to make your dominant impression should have
specific meaning; they should not be vague (Checkett and Checkett, 2010). Please
compare the followings:
specific
vague
Meldy was a glamorous model.
Meldy was a nice model.
The ball game was exciting.
The ball game is good.
The dazzling diamond necklace lay The beautiful diamond necklace lay
on the dresser.
on the dresser.
The mood can also be created by using words related to sensory images
and comparison. According to Checkett and Checkett (2010), sensory images
are based on the five senses we are all familiar with: sight, touch, smell, sound, and
taste. By using sensory images, writers can draw a more fully developed picture of
what they are describing, so that the readers will remember similar persons, places,
or things from their own experience. Please study the examples provided by
Checkett and Checkett (2010:162) below:
Sight
a. Nondescriptive
b. Descriptive

: The model walked down the runway wearing a dress.
: The spaghetti-thin fashion model slinked down the long
runway wearing a shining, cherry-red dress.

Touch
a. Nondescriptive : The new bedsheets were uncomfortable.
b. Descriptive
: The new, stiff bedsheets felt like sandpaper scraping
against my skin.
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Smell
a. Nondescriptive : Fred’s car trunk smelled awful.
b. Descriptive
: Fred’s car trunk smelled like a gym locker stuffed with
rotten eggs.
Sound
a. Nondescriptive : The band was loud.
b. Descriptive
: The band’s ear-splitting punk music was loud enough to
make your teeth vibrate.
Taste
a. Nondescriptive : The bread tasted old.
b. Descriptive
: The bread tasted musty, like some moldy cheese I ate at
my grandmother’s house last year.
Another device that writers use to create mood when describing something is
comparison or figurative language. Comparisons to well-known or everyday objects
or images provide descriptions that readers can immediately recognize. Many
writers find comparison the easiest descriptive tool because comparisons allow
writers to provide clear ideas to the reader by tapping into images and emotions that
the reader has already experienced. The three most effective figurative language
devices are simile, metaphor, and personification.
A simile is a comparison using either like or as to show a similarity between
two different things. For examples:
•

My boss roars like a lion at his employees.

•

The fog was like a blanket covering the city, so you couldn’t see a thing.

•

The runner was fast as a cheetah, and he won the race.

•

The searchlight shined brightly as the sun, blocking our vision.

A metaphor is a stronger comparison between two things without using like
or as. The implication is that one thing “is” the same as the other. For examples:
•

My boss is a lion, roaring at all his employees.

•

The fog was a blanket covering the city, so you couldn’t see a thing.

In personification, the writer gives human emotions or characteristics to
animals, objects, or even ideas. For examples:
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•

The tree howled in the wind.

•

Love danced in their eyes.

•

The bear cheated his rivals out of their food.

•

The house’s windows winked at the passersby.

•

The car rested in the driveway after the long drive home (See Checkett and
Checkett, 2010: 164)

Mention of good or bad qualities may contribute to establishing the
general mood. What is the mood of the following paragraph? What words
have contributed to establishing the mood?
During the whole of a dull, dark, and soundless day in the
autumn of the year, when the clouds hung opressively low in the
heavens, I had been passing alone, on horseback, through a singularly dreary tract of country; and at length found myself, as the
shades of evening drew on, within view of the melancholy House
of Usher. I knew not how it was - but, with the first glimpse of
the building, a sense of insufferable gloom pervaded my spirit.
(Edgar Allan Poe The Fall of the House of Usher in Wishon and
Burks, 1980:129)
c. Logical Development
A good piece of descriptive writing has some logical plan of
development. The writer tries to give a picture or impression of a person,
place, or thing; but, unlike the photographer or the painter, who has
chemicals or pigments to work with, the writer has only words to use.
Therefore, to be effective, written descriptions should have an efficient,
sensible, carefully thought-out, logical plan. The writer must have a vantage
point from which he/she views what is being described. The writer proceeds
from that vantage point step by step. The writer may begin with a dominant
impression and proceed to specific details, or the writer may start with the
specific details and conclude with a dominant impression.
Listed are some of the steps that may be followed in writing a description:
1. Establish the point of view. Make it clear to the reader where the writer
is in relation to the thing being described.
2. Give the general overall view or impression.
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3. Give the details of the description in a logical sequence. One kind of
logical sequence is space sequence: from near to far or from far to
near, from left to right or from right to left, or from high to low or from
low to high.
Description can also be oriented from the general to the specific or from
the specific to the general (Wishon and Burks, 1980).
Read the following paragraphs and identify the plan of paragraph development.
Paragraph 1:
When I was a boy, John Hance's grocery stood on the south
side of Town Street, just east of Fourth, in the Central Market
region of Columbus, Ohio. It was an old store even then, fifty-two
years ago, and its wide oak floor boards had been worn pleasantly
smooth by the shoe soles of three generations of customers. The
place smelled of coffee, peppermint, vinegar, and spices. Just inside
the door on the left, a counter with a rounded glass front held all the
old-fashioned penny candies - gumdrops, licorice whips, horehounds, and the rest - some of them a little pale with age. On the
rear wall, between a barrel of dill pickles and a keg of salt mackerel
in brine, there was an iron coffee grinder, whose handle I was
sometimes allowed to turn. (James Thurber The Figgerin’ of Aunt
Wilma in Wishon and Burks, 1980:130).
Paragraph 2:
In the valley of Rociada, the biggest river runs south from
high hills, then turns to the east. Where it turns is the village of
Rociada. A few miles above that is Upper Rociada. Each village has
about twenty adobe houses, a church, a store and a dance hall, built
around a center square. Since adobe is not painted, the villages look
like the earth around them, from which they are built. (Oliver La
Farge From Behind the Mountains in Wishon and Burks, 1980:130)
Paragraph 3:
Abraham Lincoln was a strong man, both physically and mentally. He was 1.90 meters tall. He was thin, but weighed 81 kilos.
He was physically powerful, and he could lift over 10 kilos easily.
His mind and body worked steadily, and he never seemed to tire
mentally or physically. He was not handsome by any means, nor
was he ugly. He was very plain looking and plain acting. Although
his physical appearance and dress made him common looking, his
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actions and decisions were anything but common (Wishon and
Burks, 1980:130-131).
To end this chapter it can be concluded that a descriptive paragraph
explains how someone or something looks or feels, so that it can help the reader
through his/her imagination to visualize a scene or a person as well as to
understand a sensation or an emotion. Descriptive paragraphs may be objective
or subjective. A good descriptive paragraph should have dominant impression,
recognizable mood, and logical development.
C. Exercises
1. Arrange the following cues in proper word order to make complete
sentences. Write the sentences in paragraph form. Underline the sentence
that states the subject of the paragraph, the topic sentence.
a. spacious - the - and - laboratory orderly - well lighted - was
b. long - was - a - in the center - high - for - counter – experiments
c. scientist - his - the - arranged - equipment - had - on top - counter of the
d. test tubes - burners - bottles of acids and chemicals -were - other
smaller pieces of equipment - there – and
e. with - could see - side wall- the - you - filled - supplies – glass
cases - along
f. shelves- filled - neatly arranged - there - rows of books - withagainst the back wall – were
g. covered- near the door- old-fashioned - desk-wooden - at the front
of the room - with the books and papers - stood – an
h. from the windows-room-filled-light-the
2. Choose one of the following tasks to do:
a. Write a paragraph describing a place or a scene. Use a logical plan of
development. Use the paragraph by James Thurber as a model. Begin
with these sentences: When I was (age/time), the (post
office/school/other building) stood on .........street near the ....... It......
b. Write a paragraph describing a street in a city or town that you know.
Use a logical plan of development. Use the paragraph by Oliver La
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Farge as a model. Use this statement as your topic sentence: In the
city/town of ........, the most important street is ........, and it runs .....
c. Write a paragraph describing a real or imaginary person. Use the
paragraph about Abraham Lincoln as a model. Use these statements to
begin with: .......is a........, ......... person, who is about .......meters tall.
He/She .....
3. Choose one of the following tasks to do:
a. Write two paragraphs in which you describe a character from a film
you have seen recently or from a book you have read. In one paragraph,
create a dominant impression and support it by discussing the physical
appearance of the character. In the other paragraph, describe some
quality of the character, or explain how you feel about the character.
Again, establish a dominant impression and support it with details.
b. Develop these statements of dominant impressions into paragraphs.
1) The room gave one the impression that happy, busy people
lived in it.
2) After our long, hard climb, the view from the top of the
mountain was magnificent and made our labor worthwhile.
3) A film of dust covered the window, but when I rubbed a spot
clean and looked out, I was filled with astonishment.
c. Write a paragraph in which you describe one of the following
subjects. The first sentence of your paragraph should state the
dominant impression.
1) A famous building in my city
2) My adorable person
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Chapter 4
Explanation Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Rearrange sentences to make a logical paragraph.
2. Do imitative writing.
3. Write an explanation paragraph.
B. Instructional Materials
In every day life, not less than often you need to explain to someone how to
perform a specific task. When you would give that explanation in writing, of course
you should provide a step-by-step account. Such an account might also apply to
your writing for school or work, and all these writing situations involve a process.
This chapter guides you how to write a good paragraph dealing with explaining a
process. It begins with the nature of explanation (process) paragraph, the types of
explanation paragraph, and how to write an explanation paragraph.
1. What is an Explanation Paragraph?
Explanation paragraph or the paragraph of explanation is often used to
explain a process or procedure, or to give directions or instructions. The
paragraph explaining a process or procedure is, in simple terms, a how-to-do-it
paragraph. It explains how to perform some action or how to make something.
This type of paragraph is also called an explanatory paragraph or a process
paragraph. This paragraph involves the careful listing of details in a logical,
step-by-step sequence. First things come first, second things come next, and so
on (Wishon and Burks, 1980).
According to Zemach and Rumisek (2003) a process paragraph is a
description of how to do something, and it explains the steps you need to
follow to complete an activity. Furthermore, Checkett and Checkett (2010) say
that a paragraph of process explains the steps necessary to complete a procedure,
an operation, or an event. Moreover, Anker (2010) states that a process paragraph
either explains how to do something (so your readers can do it) or explains how
something works (so your readers can understand it). Both types of process
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paragraph present the steps involved in the process. Similarly, Connelly (2013) adds
that process paragraphs explain how things work or give directions to accomplish a
specific task.
See the example below.
The best way to train a young dog is to have your pet
associate friendly, happy feelings with what you want done. A
bit of food, warm praise, and a friendly pat are useful aids in
training. A dog eight weeks old is old enough to begin training.
The puppy should be in a place with no distractions. The first
lesson should be to sit at command. With some food in one
hand, get the puppy's attention and give the command. Give it
in a serious tone of voice. Repeat it several times, and then
push the puppy to a sitting position. Then reward, pat, and
praise your pet. Get some more food and try again. Never work
more than' twenty minutes with a young dog. Young dogs tire
easily and become distracted. When the puppy sits easily for
the food, omit it. Then merely lift your hand in the same
motion, and the puppy will obey the same command (Wishon
and Burks, 1980: 255).
Now, consider how the simple everyday experience of making a phone
call would be explained to a child. Notice how one writer did it.
Making a Telephone Call
How do you make a telephone call? First, you lift the telephone
receiver. Then, you listen for the dial tone. Next, you dial the number you
want. After that, you carry on a conversation. Finally, when finished, you
put the receiver back on the telephone base (Wishon and Burks, 1980:
256).
The paragraph of explanation requires a clear, strong topic sentence. The
topic sentence indicates what is to be explained. The remaining sentences in
the paragraph will give the explanation by furnishing the details or examples.
The topic sentence in the preceding paragraph is simply the question, "How do
you make a telephone call?" This is probably the simplest topic sentence of
all, but questions would be very monotonous in a long theme or composition.
Topic sentences could be as directly stated as these:
- Energy is transferred from the motor of an automobile to the
wheels by a complicated process.
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- In this country there is a definite system for selecting the name of a
baby.
- Baking bread is easy.
Sequence expressions are used to connect the statements of explanation and
serve as bridges between steps in the procedure. Notice the italicized sequence
expressions in the paragraph explaining how to make a telephone call.
2. The Types of Explanation Paragraph
The types of explanation paragraph relate to the types of process descriptions.
According to Checkett and Checkett (2010) there are two types of process
description; they are directional and informational. Directional process explains to
the reader how to do something, for examples: how to bake a cake, how to tune a
car engine, or how to write a process essay. The goal of directional process is to
enable readers to do something or to duplicate some process after they have
followed the directions.
Informational process explains to the reader how something was made, how
an event occurred, or how something works, for examples: how a treaty between
two countries was finalized, how the Panama Canal was built, or how a laser is used
in medical procedures. Readers are not expected to be able to actually repeat or
duplicate the process explained, but they should be able to understand the process.
Similar to Checkett and Checkett, Brandon and Brandon (2011a and 2011b)
also classify explanatory paragraph into two main types based on process analysis;
they are directive process analysis and informative process analysis. Directive
process analysis explains how to do something. As the name suggests, it gives
directions and instructs the reader. It says, for example, “Read me, and you can tune
up your car.” Because it is presented directly to the reader, it usually addresses the
reader as “you,” or it implies “you” by saying something such as “First (you)
purchase a large turnip.” Informative process analysis explains how something is
(was) done by giving data, or information. It is primarily a how-it-was-done, howit-happened, or how-it-is-happening statement. Informative process analysis tells
reader or listener what has occurred or what is occurring, so the writer or speaker
does not refer to the reader or listener as you or your.
If these two ideas are compared, it can be stated that they are basically the
same. Therefore, it can be concluded that there are two main types of explanatory
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paragraph: directional (directive) and informational (informative). However,
Brandon and Brandon (2011a and 2011b) add one more type, that is combination
paragraph which is based on combination process analysis. It occurs when directive
process analysis and informative process analysis are blended. Read the following
account as example:
Ishmael
:“I’m really intrigued with your idea of raising your own
catfish,
Ahab
:“Let me tell you how I made mine. First I shoveled out a
20’x5’x 5’ hole in my back lawn. Then I turned on the hose
and . . .”
This process analysis begins as if it is only informative, but the main intent
and the main need are clearly directive.
Which type of explanatory paragraph you are going to write depends on your
purpose. When you choose one, pay attention to the sugestions given by Connelly
(2013) as follow. To write informative (informational) paragraph, follow these tips:
1) Study the process carefully and emphasize key points, 2) Separate the process
into logical steps, 3) Alert readers to possible exceptions to or variations in the
process, 4) Use transitional words or phrases to link steps, 5) Stress the importance
of time, and 6) Use images, details, and examples to explain steps. To write
directive (directional) paragraph, follow these tips: 1) Define key terms, 2) Include
all the information readers need, 3) Consider using numbered steps, graphs,
diagrams, and other visual aids for easier reading, 4) Provide precise, complete
instructions, 5) Tells reader what not to do by using negative direction to prevent
readers from making mistakes, 6) inform readers of possible events they may
misinterprete as mistakes, 7) Keep sentences short and direct, 8) Warn readers of
any hazards to their health and safety or risk to their property, other people, or the
environtment, and 9) Use peer review to test your directions.
3. Writing an Explanation Paragraph
According to Checkett and Checkett (2010), both directional (directive) and
informational (informative) paragraphs begin with a topic sentence that clearly
states what the reader should be able to do or understand after reading the steps of
the process and why the process is important. Both types of paragraphs are
developed according to the order in which the steps of the process occur to avoid
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confusion. Use transitional expressions to connect the steps so that they follow each
other chronologically. Here is the list of commonly used transitional expressions for
process:
afterward
as
as soon as
at first
at last
at this point

before
begin by
during
finally
first, second, third, etc.
following

initially
later
meanwhile
next
now
then

to begin
until
upon
when
while

In short, there are some things you should consider in writing paragraphs of
explanation. Wishon and Burks (1980) suggest these tips: 1) Know what you are
writing about, 2) Give a step-by-step explanation. Present the steps in the
order in which they should be done, 3) Include all necessary details, and 4)
Explain all technical terms that are not commonly understood.
Notice how these procedures are followed in the next paragraph. Also notice how
the topic sentence presents the procedure to be explained.
How to Make Chocolate Fudge
Do you want some delicious, rich, soft, creamy, chocolate
candy? Then you should follow this easy, new recipe exactly. Mix
two full cups of fine sugar, six level tablespoons of cocoa, and
three fourths of a cup of milk. Cook the mixture over a very low
and steady heat. Stir while cooking. The sugar will melt
completely. Continue cooking the candy mixture very, very slowly
to the boiling point. Stop stirring. A few drops of the mixture will
form a soft ball in cold water. Remove from the low heat. Do not
stir at all. Next, add one full teaspoon of pure liquid vanilla. Then
heat the mixture quickly. It will now become creamy and smooth.
Add broken nut meats. Pour the mixture on a plate lightly greased
with butter (Wishon and Burks, 1980: 257).
The paragraph of explanation is often used to give directions. It is
closely related to the how-to-do-it paragraph that gives instructions on how to
make something, perform some action, or follow some procedure. In this paragraph, it is necessary to list details in step-by-step order. Give only necessary
information, and omit any unnecessary details or steps. Do you think you
could follow the directions in the paragraph that follows?
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How to Go from the White House to the Lincoln Memorial
The White House is at 1600 Pennsylvania Avenue in Washington, D.
C. To get from the White House to the Lincoln Memorial, turn left
from Executive Avenue onto Pennsylvania Avenue and go to 19th
Street, the first possible left turn. Turn left on 19th Street and go to
Constitution Avenue. This will be from six to eight blocks. You
will cross New York Avenue about two thirds of the way. Keep
going until you reach a wide, busy street on which you must tum
one way or the other. Turn right. Follow Constitution Avenue to
23rd Street, just beyond the Department of State. Turn left on 23rd
Street and you will soon see Memorial Bridge and the Lincoln
Memorial. Cross the bridge and hope for a place to park (Wishon
and Burks, 1980: 257).
Now look at the following directions for doing something, in this case,
shoveling snow from a driveway.
Clearing Snow from a Driveway
In order to clear snow from a driveway you must be healthy,
vigorous, and rested. You must equip yourself with a good,
lightweight, sturdy shovel. Next, you must be sure to dress warmly,
though not heavily. Wear boots that are roomy rather than snug.
Wear a comfortable shirt and jacket, and pants that will tuck into
the tops of your boots. By all means, wear gloves and a scarf and,
most important of all, wear a warm cap that covers your ears. Never
wear anything tight. Never wear anything with loose parts that flap
about.
If you have enough energy, the right shovel, and the right
clothing, you are ready to begin. You are about to displace huge
quantities of snow. Think about where you will put it. If the street
has been plowed, it is best to start working at the street and work
towards the house. If the street has not been plowed, start working
near the house; otherwise, the snow plow will undo your work
when it comes by. Pick up shovelfuls of snow off the top of the
white cover of your driveway and throw them as far to one side as
possible. Work in sections. Take one layer off the top of the left
section and pitch it to the left. Then take the top layer off the right
section and pitch it to the right. Then scoop out the bottom layers of
both sections before blocking off another section for the same
procedure. If you have not finished by the end of an hour, stop for a
cup of hot chocolate before going on (Wishon and Burks, 1980:
258)
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A paragraph of explanation is also called a paragraph of process or
procedure description. When we describe a process or procedure, we often use
present passive verb forms to give a general description (e.g. It is
manufactured.). When we report a particular procedure, we are concerned with
only one particular occasion in the past; then we often use the past passive
tense (e.g. It was heated.). A description that does not involve a process or
procedure is often written in the present simple active tense ( e.g It comprises).
Sequence, or order, is important in both describing a process or reporting a
procedure (Jordan, 2007).
Based on previous explanation and examples it can be concluded that
explanation paragraph has many synonym, such as paragraph of explanation,
explanatory paragraph, process paragraph, and procedure paragraph. Whatever
name you choose, this type of paragraph tells the reader step-by-step activity to
complete a specific task. It can be written as informative (informational),
directive (directional) paragraph, or blended paragraph that combines both
types.
C. Exercises
1. Number the steps in the proper order in the spaces provided to the left. If you find
any steps that should not be included, write an “X” in that space.
____Sending an e-mail using a computer is an easy method of communication.
____Move the cursor to the text box and begin composing your message.
____Finally, click on the “Send” icon.
____Move your cursor to the “Subject” box, and type in a subject word or
phrase.
____Move your cursor to the “To” box, and type the addressee’s e-mail address.
____First, click on the “Compose Message” icon.
2. Choose one of the three tasks below.
a. Write a paragraph explaining how to perform a function or action.
Consider the following: how to study; how to do a science experiment;
how to play a game; how to swim, float, or dive; how to repair an
automobile or bicycle; how to take a photograph. Use paragraph A, How
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to Make a Telephone Call; or paragraph D, Clearing Snow from a
Driveway, as models.
b. Write a paragraph explaining how to make something. Consider the
following: how to make a windmill; how to build a table; how to make a
musical instrument; how to frame a picture; how to bake a cake; how to
make your favorite dish. Use paragraph B, How to Make Chocolate
Fudge, as a model.
c. Write a paragraph explaining how to go from one important place to
another well-known place in your town or area. The places could be
schools, universities, parks, rivers, bridges, post offices, Hospitals, monuments, town or city halls, and so on. Use paragraph C, How to Go from
the White House to the Lincoln Memorial, as a model.
3. Now try your own. Write a paragraph explaining how you usually do your
Writing assignments. Don’t forget to give a step-by-step explanation by
presenting the steps in the order in which they should be done.
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Chapter 5
Narrative Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1.
Rewrite a narrative paragraph.
2.
Write your own narrative paragraph.
B. Instructional Materials
One way of developing a topic is through narration; simply telling a story.
Narration is associated with description because when describing something you
also need to tell a story, and you would never tell a story without giving some
description. However, description usually moves through space, but narration
moves through time.
This chapter explains about narration or narrative paragraph. It begins with
the nature of narrative paragraph where you can find some definitions, that may
help you understand about what a narrative paragraph is. Then you will find
information about the types of narration and the elements as well as the parts of a
narrative paragraph, that tell you about the components that make up a narration.
Finally you are given some suggestion and tips on how to write a narrative
paragraph.
1. What is a Narrative Paragraph?
Narration is writing that tells the story of an event or an experience (Anker,
2010). According to Connelly (2013) narration tells a story or explains a chain of
events. Furthermore, Checkett and Checkett (2010) say that narration is simply the
telling of a story, either to entertain or inform a reader. Brandon and Brandon
(2011a) state that narrative is an account of an incident or a series of incidents that
make up a complete and significant action. Jordan (2007) defines narrative as an
account or description of events in the past which entails following chronological
order or a time sequence. In conclusion, a narrative paragraph is a paragraph that
tells a chain of past events in order to entertain a reader or to inform him/her.
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According to Connelly (2013), narration can be divided into two types:
subjective and objective. Subjective narration expresses a writer’s imppresssions,
feelings, insights, or point of view. For example:
The crash of breaking glass made me jump. I ran from my desk
to the window. Two men carrying bags were running down the alley.
My dad was working in the warehouse that night and would have
chased anyone trying to break in. I looked up and down the alley and
did not see him. My heart pounded. I wondered if he had been hurt. I
grabbed my cellphone and frantically punched 911 as I ran outside,
afraid of what I might find (Connelly, 2013:82).
Objective narration presents facts to create an accurate time line of events.
Objective narration can be used by doctors to document a patient’s history. It can
also be used by police officers to write the details of a crime or record eyewitness
testimony, such as the following:
At approximately 7:45 p.m. the manager of Keran Galleries heard
glass shattering outside her office in the northwest corner of the Bockl
Building at 145 Western Avenue. She observed two adult white males
in black or dark blue zippered jumpsuits carrying green canvas bags
running down the alley. They entered the back of a late model white
Ford van, which turned north on Western Avenue (Connelly, 2013:82).
The elements of a narrative paragraph are the same as those in other types of
paragraph; they are topic sentence that announces the topic and controlling idea,
supporting sentences that use specific details to develop the topic, and transitional
expressions that relate ideas. Because a narrative paragraph tells a story, it usually
presents events in the proper order, and to keep track of time and show readers the
correct sequence of events it uses transitional expressions such as: after, first, soon,
afterward, last(ly), then, as, later, third,as soon as, meanwhile, upon, before, next,
when,during, now, while, finally, and second (Checkett and Checkett, 2010). Please
read the following example to get an insight to a narrative paragraph.
My $500 Versace Jacket
My most embarrassing moment happened in my first year of
teaching in Chicago. With my very first paycheck, I bought myself a
500 dollar-Versace jacket. I was so excited to wear it that I couldn’t
help putting it on just a day after. I only could take fifteen minutes to
get ready and then I left home thinking I was fabulous in my jacket. At
school, all my colleagues were looking at me with admiration and
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delivering compliments, so I started my lesson very confidently. When
I turned back to the board, I heard my students giggling and I naively
thought they were delighted to see such a chic teacher. Later on, when I
went closer to a student to check her writing, she whispered to my ear
that I’d forgotten to take the price tag off my jacket. I was shocked and
extremely embarrassed. My students couldn’t stop laughing while I was
removing it. It was terrible. I never forget that day and always remove
price tags off my clothes immediately after I pay for them. (Copied
from Inst. Şenel Musaonbaşıoğlu ydyo.izmir.edu.tr/...yasma.../
paragraphs/ 2449-Narrative-Paragraphs. html).
The topic of the above paragraph is the writer’s embarrassing moment, and he
introduces the topic in the first sentence. In other words, the first sentence is the
topic sentence. The second sentence and the next all other sentences, except the last
sentence, are supporting sentences that tell a reader what happened to the writer that
made him embarrassed. The last sentence is concluding sentence. As in other types
of paragraph, concluding sentence is optional in a narrative paragraph. The writer
uses transitional expressions to relate ideas, like: just a day after, then, when, later
on, while, and immediately after.
Contrary to Checkett and Checkett (2010), Connelly (2013) states that some
narrative paragraphs do not have a topic sentence, but they should have a
controlling idea and a clearly focused point. Read the following paragraph.
I was home for Christmas vacation, so the task of moving my
grandmother into a nursing home fell to me. She was no longer able to
maintain the house she had lived in for fifty-six years. She was leaving
the small house she first entered as a young bride, the house where she
raised children and visited with grandchildren. With my grandfather
dead and her vision failing, she sadly accepted the fact that she had to
move. I knew this was coming. We all did. But as I walked into her
house that last day, the blank emptiness of the rooms hit me like a
hammer. I was unprepared to see all the pictures, books, china, and
souvenirs I had known since childhood packed into boxes for storage.
She had only two bags and a photo album she was unable to see. I
helped her to the car, and we left her home for the last time. I expected
that she might want one last look, but she stared straight ahead into the
winter sun, her face wet with tears (Connelly, 2013:83).
Every narrative paragraph must have a purpose, that is to develop the topic
and the controlling idea of the paragraph. To achieve this purpose, a narrative
paragraph usually has five parts: situation, conflict, struggle, outcome, and
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meaning. Situation is the background for the action. The situation may be described
only briefly, or it may even be implied. (For example: To celebrate my seventeenth
birthday, I went to the Department of Motor Vehicles to take my practical test for
my driver’s license.) Conflict is friction, such as a problem in the surroundings,
with another person, or within the individual. The conflict, which is at the heart of
each narrative, produces struggle. (For example: It was raining and my appointment
was the last one of the day. The examiner was a serious, weary-looking man who
reminded me of a bad boss I once had, and I was nervous.) Struggle, which needs
not be physical, is the manner of dealing with conflict. The struggle adds action or
engagement and generates the plot. (For example: After grinding on the ignition
because the engine was already on, I had trouble finding the windshield wiper
control. Next I forgot to signal until after I had pulled away from the curb. As we
crept slowly down the rain-glazed street, the examiner told me to take the
emergency brake off. All the while, I listened to his pen scratching on his clipboard.
‘Pull over and park,’ he said solemnly.) Outcome is the result of the struggle. (For
example: After I parked the car, the examiner told me to relax, and then he talked to
me about school. When we continued, somehow I did not make any errors, and I got
my license.) Meaning is the significance of the story, which may be deeply
philosophical or simple, stated or implied. (For example: Calmness promotes
calmness.)(Brandon and Brandon, 2011a dan 2011b).
2. How to Write a Narrative Paragraph
Checkett and Checkett (2010) state that a narrative paragraph tells a story.
The stories in narrative paragraphs can be fiction (made up) such as those found in
novels, fables, and screenplays or nonfiction (the retelling of an event that actually
happened) such as those found in biographies, history books, accident reports and
newspaper articles. What’s important is that the story develops the topic of the
paragraph. The easiest way to develop a topic and maintain focus is to use the
reporter’s six questions: who, what, where, when, why, and how. For the topic
sentence When my mother had hip surgery, I assumed responsibility for running the
household, for example, the developing focus could be any of the following:
Who?
Who assumed responsibility for running the household?
(As the topic sentence states, the writer did.)
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What?

What household activities had to be done? (This might be a
list of activities, such as paying bills, food shopping, cooking,
cleaning, and babysitting.)

Where?

Where were the activities finished? (The household has been
identified.)
When were the activities completed? (The period
encompassing the hospital stay and the convalescence time.)
Why did the household activities have to be assumed?
(Because the mother was in the hospital.)
How were the activities completed? (Did the writer use any
special appliances to help out with the chores or to do the
chores in a particular order each day?)

When?
Why?
How?

From the list above, who, where, and why are so obvious that they do not
need to be developed. The important features to develop would be what (what
activities had to be done?), how (how were the activities taken care of?), or when
(how long did it take?). Therefore, the above topic sentence can be developed into
either of the following three model paragraphs.
The focus in the first model paragraph below is on what, so the details are about all
the household chores and activities that needed to be done. Please read the
paragraph:
When my mother had hip surgery, I assumed responsibility for
running the household. First, I had to take care of a stack of bills for the
month. After that, I planned a menu for the week, and I went to the
supermarket to buy food. In addition to cooking daily meals, I prepared
some meals in advance; afterward, I placed them in the freezer. I tried
to clean part of the house each day, so I wouldn’t have an
overwhelming job on the weekend. Besides all of these chores, I had to
take care of my younger sister and brother. Although I was very
nervous at the thought of shouldering all these responsibilities, I was up
to the challenge (Checkett and Checkett, 2010:180).
In this paragraph, the topic is developed using those activities that support the
what focus question, such as: paying bills, food shopping, cooking, cleaning, and
babysitting. The list of chores is linked by the use of words and phrases that order
the events, such as first, after that, and in addition. Because of these transitions, the
paragraph reads smoothly and rhythmically.
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Now read the second model paragraph, that focuses on how the chores were
completed.
When my mother had hip surgery, I assumed responsibility for
running the household. I knew that I could not take care of everything,
so I enlisted some help. My brother and sister were very young, so my
Aunt Jessie came every other evening to help babysit; consequently, I
could do laundry and prepare some meals for the following week. My
neighbor and best friend, Celeste, also helped with food shopping and
yard work. After my mother came home from the hospital, there was
even more to do. So every Saturday, I paid a maid service to come in
and clean the house. When my mother finally was able to get up and
around, we went for a walk, and she had tears in her eyes when she told
me how proud she was of how I had handled all the responsibilities
(Checkett and Checkett, 2010:181).
This paragraph develops the focus question how by describing how the chores
were taken care of. The writer enlisted friends and relatives to help out, for
examples: Aunt Jessie (babysitting), friend and neighbor Celeste (food shopping
and yard work), and a maid service (housecleaning). This paragraph also shows that
the focus on how also could satisfy the who question. So, it can be concluded that
one focus helps in developing ideas that are relevant to another focus.
The last model paragraph below focuses on when, the time the writer’s mother was
in the hospital, and when the mother was home but unable to help.
When my mother had hip surgery, I assumed responsibility for
running the household. The total time period for my running the house
was four weeks. First, my mother had to stay in the hospital for an
entire week; afterward, she came home, but she had to stay in bed for
another week. Finally, when she could get out of bed, I had to be at her
side to help her on short exercise walks. This lasted for two more
weeks. All the while, I still had to do all the household chores by
myself. After the four weeks had passed, my mother made me a special
dinner, and she thanked me for being so mature in running the house. It
was a proud day for both of us (Checkett and Checkett, 2010:181).
This paragraph uses “time” words and phrases to facilitate the development
supporting the when focus question, such as: when, time period, four weeks, entire
week, afterward, another week, two more weeks, all the while, and four weeks had
passed. This paragraph also applies the order of events which is chronologically
sound. It begins with the mother in the hospital, then comes home, convalesces at
home in bed, and finally, gets out of bed to exercise.
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The important aspect to remember is that each paragraph above develops the
same topic, but it uses information that places emphasis on a different aspect of the
situation (what events, how the events were done, and when the events were done).
Brandon and Brandon (2011a) suggest the writer of narration to consider four
factors when writing a narrative paragraph: verb tense, point of view, dialogue, and
order. There are two generalizations that may be useful as you work with verb
tense: 1) Most narratives (often summaries) based on literature are written in the
present tense, and 2) Most historical events and personal experiences are written in
the past tense. Point of view shows the writer’s relationship to the material and the
subject, and it usually does not change within a passage. If you are conveying
personal experience, the point of view will be first person, and the participant will
be referred as “I”. If you are presenting something from a distance, either
geographical or historical (for example, telling a story about Bung Hatta), the point
of view will usually be third person, and the participants will be referred to as “he,”
“she,” and “they.” Dialogue is purposefully used in narration to characterize,
particularize, and support ideas. It shows us how people talk and think, either as
individuals or as representatives of society. However, not every narrative requires
dialogue. The order will be essentially time, moving from the first event to the
second, the third, etc.
Furthermore, Anker (2010) points out four basics of good narration that you
should bear in mind when writing a narrative paragraph. First, it has to reveal
something important to you, and this is your main point. Second, it has to include
all of the major events of the story. They will be primary support for your
paragraph. Third, it has to bring the story to life with details about the major events,
and these details are called secondary support. Last, it has to present the events in a
clear chronological order or also called time order.
Connelly (2013) gives some tips for making points, so that the narrative
paragraph you write contains an important as well as interesting story. First, you
need to guide your narrative by focusing on the most important thing you want to
tell the reader. Second, you are expected to delete minor details that do not support
your main point. Third, to create tension or drama you have to focus on conflict or
contrast. Fourth, you should organize details in order to create strong imppressions.
Fifth, to provide dramatic but accurate depictions of events, you have to use specific
words instead of abstract terms. Sixth, you need to avoid shifting point of view
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from “I” to “you” or “they” if there is no clear changes in focus. Finally, you have
to use tense shifts to show logical changes between past and current events.
To end this chapter, it can be concluded that a narrative paragraph contains a chain
of events that make up a story, whether it is fiction or nonfiction, objective or
subjective. A narrative paragraph and other types of paragraph have similar
elements, but a narrative paragraph has five parts that make it different from other
types of paragraph. To write a good narrative paragraph you need to consider some
factors that develop the paragraph and pay attention to some hints and tips as
suggested in the above paragraphs.
C. Exercises
1. Read the following narration and rewrite it by using your own words.
Last year, a writing assignment that I hated produced the best
writing I have done. When my English teacher told us that one of
our assignments would be to do a few hours of community service
and write about it, I was furious. I am a single mother, I work fulltime, and I am going to school: Isn’t that enough? The next day, I
went to talk with my teacher during her office hours and told her
that I was already so busy that I could hardly make any time for
homework, never mind housework. My own life was too full to
help with anyone else’s life. She understood that, right? She said
that she understood perfectly and that the majority of the students at
the college had lives as full as mine. Then, she went on to explain
that the service assignment was just for four hours and that her
students in the past had enjoyed both doing the assignment and
writing about their experiences. She said they were all surprised
and that I would be, too. After talking with her, I decided I did not
really have a choice because I needed to pass the course before
taking others, so I accepted my fate. The next week I went to the
Community Service Club, and a student there set me up to spend a
few hours at an adult day-care center that is near where I live. A
few weeks later, I went to the Creative Care Center in Cocoa
Beach, not knowing what to expect. What I found were friendly,
approachable people who had so many stories to tell. They all had
long, full lives, and they were eager to talk with me about them.
The next thing I knew, I was taking notes because I was interested
in these people: their marriages, life during the depression, the wars
they fought in, their children, their joys and sorrows. I felt as if I
was travelling with them to the past and experiencing everything
they lived while they shared their history with me. When it came
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time to write about my experience, I had more than enough to write
about: I wrote the stories of the many wonderful elderly people I
had talked with. I got an A on the paper, and beyond that
accomplishment. I made friends with whom I will visit on my own,
not because of an assignment, but because I value them. I never
would have guessed that what started as an annoying assignment
would turn out to be the best thing I did that semester (Anker,
2010).
2. Write a short, first-person narrative in which you tell about the events
that led up to the most unforgettable moment in your life. Try to create a
feeling of suspense. Use precise time expressions. Be careful to use
accurate transition expressions. Include a few lines of conversation.
3. Write a short, third-person narrative in which you tell what happened to
a famous person before, during, or after an event associated with
him/her. For example, you might tell about Marie Curie and the discovery of radium, Gutenburg and the invention of the printing press, or
Columbus and his famous voyages of discovery. Use time expressions
and some conversation.
4. Pretend you are a famous person at any time in history. Write a first
person narrative in which you describe a typical day in your life; For
example, you might be Alexander the Great, or Kubla Khan, Soekarno,
or Muhammad Hatta.
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Chapter 6
Argument Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1.
Do paragraph analysis.
2.
Write an argument paragraph.
B. Instructional Materials
This chapter treats argument paragraph, which is also called persuasive
paragraph, opinion paragraph, or argumentative paragraph. Argument is
designed to convince or persuade somebody that something is true or should
be done. Its method is to make a general statement and support it - or
sometimes to lead logically to a general conclusion by a series of facts.
Argument depends for its effectiveness on logical reasoning and concrete
support for stated facts (Wishon and Burks, 1980).
1. The Nature of Argument Paragraph
Argument convinces readers to accept an idea, adopt a solution, change
their opinions, or take action. The main point in argument is the position you
take on the issue (topic) about which you are writing, and this position must
be supported with convincing reasons and evidence (Connelly, 2013). Similar
to Connelly’s idea, Anker (2010) states that argument is writing that takes a
position on an issue and gives supporting evidence to persuade someone else to
accept, or at least consider, the position. Argument is also used to convince
someone to take (or not take) an action.
To write an effective argument paragraph, Connelly (2013) suggests you to
understand what an argument is not. First, the word argument does not mean fight,
so do not call people names, make accusation, or use facts taken out of context.
Second, effective arguments do not simply express “what you feel” but also
convince readers to accept your views based on reasons and facts.
Argument paragraphs require clearly stated topic sentence because your goal is to
direct readers to accept a specific point of view, take a particular action, or become
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aware of a situation or a problem. Moreover, the topic sentence must be supported
with evidence, which comes in many types as identified below:
a. Primary documents, such as regulations contracts, reports, statements,
b.
c.
d.
e.

manuals issued by governments, corporations, or organizations.
Testimony – statements, narratives, or interviews with experts,
eyewitnesses, or participants.
Facts and statistics – details and information presented in numbers such as
census numbers and stock data.
Polls and surveys – measurements of people’s opinions.
Media reports – newspaper, website, and TV news coverage (Connelly,
2013).

Brandon and Brandon (2011b) suggest four types of evidence, they are:
facts, examples, statistics, and authorities. A fact is an event that is true and can be
verified or something that is readily accepted because it is a general knowledge.
Examples you use as evidence should be sufficient in number and relevant.
Statistics are numerical facts and data that are classified and tabulated to present
significant information about a given subject. You can also cite evidence from
authorities and their opinions. Most readers accept facts from recognized, reliable
sources—governmental publications, standard reference works, and books and
periodicals published by established firms. In addition, they will accept evidence
and opinions from individuals who are recognized as experts because of their
knowledge and experience. In using authoritative sources as proof, (Brandon and
Brandon, 2011 a) suggest you to keep these points in mind:
• Select authorities who are generally recognized as experts in their field.
• Use authorities who qualify in the field pertinent to your argument.
• Select authorities whose views are not biased.
• Try to use several authorities.
• Identify the authoritys credentials clearly in your writing.
Read the example below.
Many fire departments have programs to educate the public
about smoke alarms, but they do little to explain the reasons why.
Unlike fire professionals, most of the public has no direct
experience and little knowledge about the dynamics of fires. From
watching TV and movies, people have a tremendous fear of being
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burned in fires but little understanding of how deadly smoke is.
Fire professionals must educate the public to appreciate that the
true killer in most fires is smoke, not flame, in order to prevent
needlest death and injury. For example, in a Chicago hotel fire in
2004, 180 people were overcome by smoke inhalation. They
remained in the smoky lobby because they saw no flames and felt
safe. According to a survey of homeowners, only 15% knew that
plastics and other building materials release poisonous chemicals
when burned. Smoke killed more people than fire in the attack on
the World Trade Center in 2001, according to Fire Chief Andrews.
The best public service that fire professionals can provide is to
educate the public about the fact that when rescuers pull out
burned bodies from a fire, most of the victims were killed by
smoke long before flames ever touched them (Connelly,
2013:190).
The topic sentence of the above paragraph is found in the middle of the
paragraph (Fire professionals must educate the public to appreciate that the
true killer in most fires is smoke, not flame, in order to prevent needless death
and injury). The evidence is given in many types, i.e example (For
example….), statistics (180 people, 15% homeowners), and testimony (…
according to Fire Chief Andrews).
Now read the following paragraph, find the topic sentence, and mention the
type of evidence used by the writer.
Each year, ten million computers are dumped into
landfills, where they have become a major environmental
hazard. Computers contain over 700 chemicals, many of which
are harmful. A single computer monitor contains two to eight
pounds of lead, along with mercury and other heavy metals.
When monitor screens are broken or pulverized, these toxic
elements leach into the soil and contaminate groundwater
(Connelly, 2013: 193).
2. Methods of Reasoning
The bases of useful argumentation are straight thinking and a logical
method of establishing proof. There are several basic methods of reasoning.
Inductive reasoning begins with the specific and moves to the general.
Deductive reasoning begins with the general and moves to the specific.
Cause-and-effect reasoning analyzes results growing out of a given set of
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circumstances. Still another method of argumentation is to cite the statements
of acknowledged authorities on the subject under discussion. This might be
called argument by authority (Wishon and Burks, 1980).
a. Inductive Reasoning
According to Wishoon and Burks (1980), this method of reasoning
proceeds to a general statement or a conclusion from specific examples, facts,
or instances. This is the procedure known as the "scientific method." The
scientist performs many experiments and then arrives at a conclusion based
on the findings of all the experiments. If you buy a pair of shoes from a
particular company and find that they hurt your feet, and the same problem
occurs with subsequent pairs, you can probably safely conclude that shoes
made by that company are of poor quality and you should not-buy them
anymore. Some important things to remember in employing inductive
reasoning are that a sufficient number of cases must be considered and that no
one case proves or disproves the conclusion.
Yet a conclusion may seem to follow logically from a single fact; for
example:
Fact
: I have been promoted by my employer.
Conclusion : My work has been satisfactory.
An argument paragraph that applies inductive reasoning usually starts with
supporting sentences which contain evidences and finishes with a topic sentence.
Read this example:
In the year 2001, 57,480 people were killed in motor vehicle
accidents. That figure is within a few hundred of being the same
number as those killed in the Vietnam War. We took drastic measures
back in the early 1970s and ended that war in a way shocking to some:
we left. The time has come for another drastic scheme. We need to
recognize the main causes of this highway carnage and take action.
According to the U.S. Department of Transportation, 25.1 percent of
the roadway fatalities involve an age group constituting only 14.5
percent of the driving public. That group is the age range from 15 to 25.
Within that group, one half are males. They are three times more likely
to be involved in roadway fatalities, meaning that about 7 percent of the
males are responsible for more than 16 percent of roadway fatalities.
This proposal may be a hard sell for politicians, but it is time for us to
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step forward boldly and raise the legal driving age for males nationally
to 25 (Brandon and Brandon, 2011b:476)
b. Deductive Reasoning
This method of reasoning begins with the general and moves to the
specific. It is the opposite of inductive reasoning. To reason deductively,
three steps are required: a major premise, a minor premise, and a conclusion.
For example:
Major premise : Wood will float in water.
Minor premise : My pencil is made of wood.
Conclusion
: Therefore, my pencil will float in water.
The conclusion is acceptable because the premises are true and the
conclusion is logical.
It should be stressed that the premises must be true and acceptable in relation
to each other. Reasoning is faulty and the conclusion is not valid when the premises
do not relate to each other. For example, in the statement, That singer is good; she
is from California, it is implied that being from California has something to do with
being a good singer. Such an argument and its conclusion cannot be logically
accepted (Wishon and Burks, 1980).
An argument paragraph that is developed by using deductive reasoning
begins with a topic sentence and proceeds with supporting sentences containing
evidence. Read this example:
Daylight saving time should not be extended for an additional
two months. Supporters of this change believe that it will save energy,
but the savings are doubtful, and there are defnite disadvantages. In the
first place, while it would be light later into the evening, the morning
hours would be darker. Many experts do not believe that there will be
much difference in the amount of energy used. In addition, the cost of
the change could be extremely high. For example, computers are now
set to change with the usual schedule of daylight saving. These
computers run hospitals, transportation systems, and a whole range of
operations, and updating them would be expensive. Worst of all,
children would be placed at risk. They would be going to school in
darkness, increasing the chance of crime or accidents. I support changes
that make sense, but changing the schedule of daylight saving is not
one of them (Anker, 2010:266).
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c. Cause-and-Effect Reasoning
This method of reasoning tells what has happened to produce a result, or it
tells what will result from a certain situation or event. The following three points
must be considered before using cause-and-effect reasoning.
a. There must be a strong and true connection between the cause and the
effect stated.
b. The cause must be strong enough to produce the result.
c. There must be no possibility that some other cause could have
produced the same result.
Study these examples of cause-and-effect reasoning.
- Eric failed in English. (fact) He did not study. (cause)
- The ground was wet this morning. (fact) It rained last night.
(cause)
- My football team will recruit famous players next year. (fact) It
will probably be a very strong team. (probable result)
- The first printing of Mrs. Rondeau’s book is sold out. (fact) It was
very popular. (cause)
- For several hours the city of New York was left in total darkness.
(fact) There was probably a power failure. (cause) (Wishon and
Burks, 1980)
Read this example of argument paragraph that uses cause-and-effect
reasoning.
The best predictor of individuals’ future happiness is their past
happiness. Some people seem destined to be happy and others unhappy,
regardless of their triumphs or setbacks. Several studies suggest that
happiness does not depend on external circumstances—having a nice
house, good friends, and an enjoyable job—as much as internal factors,
such as one’s outlook on life. With this reality in mind, researchers
have begun to look for links between personality and subjective wellbeing, and they have found some relatively strong connections. For
example, self-esteem is one of the best predictors of happiness. Not
surprisingly, people who like themselves tend to be happier than those
who do not. Other personality correlates of happiness include
extraversion, optimism, and a sense of personal control over one’s life
(Brandon and Brandon, 2011b:424).
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d. Argument by Authority
This method of reasoning uses statements from experts to support a line of
reasoning. Authorities must be reputable, recognized as authorities, and up to date.
The exact words of authorities must be enclosed in quotation marks or set off from
the rest of the text by indention. Authorities should be identified by name. If
detailed facts about the authority are required, they are usually mentioned in a note
at the bottom of the page or at the end of the writing. Vague references to
authorities are not acceptable in formal argument. Do not use terms such as They
say ....., Everyone knows........, Authorities agree....., and so on. Be sure the
authority is an expert, that he/she is reliable, and that he/she is quoted exactly
(Wishon and Burks, 1980).
Read example of paragraph using argument by authority below.
Patients who are trying to stop using cigarettes now are
significantly more nicotine-dependent than they were just 15 years ago,
according to a study Dr. Sachs presented at the ACCP 2008 conference.
Specifically, his study found that nicotine-dependence severity has
increased 12% betweeen 1989-2006, and that 75% of patients seeking
treatment are highly dependent. “Most of your tobacco-dependent
patients will be highly nicotine dependent, and over-the-counter
medications alone will not work for them. These patients need
individualized treatment and attention,” Dr. Sachs said. (Berthold,
2009).
To end this chapter, it can be concluded that argument paragraph aims
at persuading people to see things your way so that they can accept your idea
or get motivated to take an action. To do so, you need to state your position
and support the position with reason and evidence which is accurate and
reliable, such as facts, examples, or expert opinions. You need also to avoid
insults and accusations because they will offend readers and make it harder
for them to accept your view point.
C. Exercises
1. Read the following paragraph and analyze it by answering the questions
at the end. Write out your analysis.
A sundial is simple to make. Nevertheless, there are few of
them in actual use. There are several good reasons why this is so.
The most obvious reason is that sundials require direct sunlight in

A r g u m e n t P a r a g r a p h | 67

order to work. Of course, they are completely useless at night. In
most countries of the world, for at least one season of the year, the
sun hardly shines at all, and even in the warmest countries, clouds
hide the sun frequently. During these times, then, the sundial
cannot be used. Still, one might suppose that the sun shines
frequently enough to justify its use. But if one constructs a sundial
and checks it against a clock in a week or two, one finds that it is
no longer accurate. As the earth orbits around the sun during the
year, the apparent position of the sun seems to change. Half of the
year it moves south in the sky; the other half, north. When the sun
changes its position in the sky, the sundial has to be rotated
slightly. Perhaps one is willing to make these adjustments, but
there is still another condition that one cannot cope with: the earth,
as it revolves around the sun, wobbles slightly on its axis, again
making the shadow cast by the sundial inaccurate after a period of
time. In general, clock time is calculated according to the "mean
sun," while the sundial reports the "standard sun," acceptable
scientific terms which can be found in any reference work. Only a
very intricately designed sundial would remain accurate for any
length of time, and even then it would have only limited use
(Wishon and Burks, 1980:149).
a. What is the topic sentence of the paragraph
b. List the reasons that support the topic sentence.
c. What is the conclusion that has been drawn from the reasons?
d. What kind of argumentation is this?
2. Read the following composition and analyze it by answering the
questions at the end. Write out your analysis.
The government should not require all citizens, particularly
young people, to have health insurance. I am a recent college
graduate and have a decent job, but my company does not provide
health insurance. To require me to buy an individual policy is not
fair or reasonable. One reason is that such a policy would be
expensive and would take most of my income. As someone just
starting out in life, my income barely covers my rent and food. If I
had to buy health insurance, I would have to take another job, find
another roommate, or try to find a cheaper apartment. Another
reason is that any policy I could buy would have such a high
deductible that I would have to pay most of my own expenses
anyway. Most inexpensive policies have deductibles of $250 to
$1,000, so I would be paying that on top of a high monthly
premium. The most important reason that young people should not
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be required to buy individual health insurance is that, statistically,
we are not likely to need expensive medical treatment. So why
should we be expected to pay for it? Although the people who
want everyone to have insurance hope that the government plan
will provide lower rates for low-income families and children, they
haven’t considered how such a requirement will penalize the many
young people who are just getting married. A new system may be
needed, but not one that is unfair to a whole generation of citizens
(Anker, 2010).
a. Find the sentence that states the subject of the composition.
b. Find and list the sentences that give the reasons that support the
general argument.
c. Under the topic sentence of the paragraph, list all details that
support the statement made in the topic sentence.
d. Is the paragraph in the composition an example of inductive or
deductive reasoning? Do the arguments go from specific to
general, or from general to specific?
e. Find examples of cause-and-effect reasoning. Find facts and their
causes or their results.
f. There are many examples of the use of transition words and
expressions in the composition. List all the examples you can
find and explain their uses.
3. Write a paragraph in which you use inductive reasoning, going from
specific details to a general statement. Your topic sentence might be the
last, or concluding, sentence of the paragraph. Use one of the following
topic sentences or one of your own choosing.
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Chapter 7
Definition Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Rearrange sentences to make a logical definition paragraph.
2. Define a term in one or two sentences.
3. Write a definition paragraph.
B. Instructional Materials
The writer often uses words, terms, or concepts that his or her readers may
not fully understand, so he needs to define them. Defining means explaining clearly
what these words and terms mean. For example, when you use the term quasar in
your writing, you need to define it as a starlike object that emits powerful blue light
and often radio waves; or you might define griffin as a fabulous, mythological beast
with the head and wings of an eagle and the body of a lion (Checkett and Checkett,
2010).
The goal of most definitions is to explain words or ideas to pevent confusion.
Writers also use definition to convince people to accept a point of view. For
example, drug addiction can be defined as a disease that needs treatment or as a
crime that deserves punishment (Connelly, 2013).
This chapter deals with this type of paragraph, definition. The chapter
contains three major parts: the types of definition, the techniques of definition, and
the nature of definition paragraph. By learning them you are expected to be able to
write your own definition of a term and a paragraph of definition later on.
1. The Types of Definition
Definition can be simple or extended. A simple definition is a basic one-or
two-sentence definitions, such as one you might find in a dictionary. A simple
definition may take one of these three types: synonym definition, class definition,
and definition by negation. Synonym definition provides another simpler word that
means the same thing. For example cacophony means noise; ubiquitous means
everywhere. Class definition places a word or term in a broad class or group that
readers readily understand, then supplies a specific detail that differentiates the
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original word or term from other members of that class. For example, a convertible
is a car with a top that goes up and down. In this definition, convertible is the term
that is defined. It is put into a class of similar things (cars); then it is distinguished
from other cars, such as sedans, because it has a top that goes up and down.
Definition by negation starts by saying what a given word or term is not before
saying what the word or term actually is. For example: A bagel isn’t just a
doughnut-shaped piece of bread. It’s actually a unique type of bread that’s boiled
before it’s baked (Checkett & Checkett, 2010).
An extended definition is a longer type of definition. It is required when a
term needs much more developed definition in order to be fully understood or when
a simple, one-sentence dictionary definition may not suffice. Writing an extended
definition, you may need to use an entire paragraph to define such terms adequately.
Extended definition can be accomplished by means of any of the modes of
development, such as description, example, comparison and contrast, process, and
so forth. To help define your term, you might describe some of its parts or elements,
explain its process, compare and/or contrast it to other like terms, give some
examples, or explain what it is not (Checkett and Checkett, 2010)
You may also use one of these modes to develop your definition, or you may
use as many modes in the paragraph when you find necessary. For example, if you
were writing an extended definition paragraph for the term soul music, you might
choose one or several of the following strategies: compare or contrast soul music to
other kinds of music, such as blues, alternative rock, and jazz; state some examples
of well-known soul hits; or describe its parts: lyrics, themes, musical motifs.
A simple definition for soul music might be “music relating to or characteristic of
African American culture.” This definition does not give the reader the full flavor of
just how soul music represents a part of the American culture. An extended
definition might expand on this idea, as shown in the following paragraph:
Soul music is a combination and merging of gospel and blues,
two African American musical styles. While blues praised the worldly
desires of the flesh, gospel extolled the virtues of spiritualism. This
opposition of themes was melded into wide-ranging and extremely
diverse style, full of passion, pride, and optimism mixed with the
historical emotion of pain and discrimination (Checkett and Checkett,
2010: 252).
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Connelly (2013) offers diferrent types of definition: standard definition,
regulatory definition, qualifying definition, personal definition, and invented
definition. Standard definition is universally accepted and rarely changes; for
example, the terms tibia, aluminium, right angle, stratospehere do not change over
time. Regulatory definition is officially designated by an organization to guide
policy and make decisions, and it is not universal and is subject to change. For
instance, national definition of poverty level or the UN definition of genocide may
change according to situation. Qualifying definition limits the meaning of a word or
concept that is abstract or subject to interpretation, such as the definitions of
obesity, genius, truancy, alcoholism, etc. Personal definition reflects a writer’s
individual interpretation of a word, value, or concept, such as definitions of
friendship, loyalty, success, a good teacher, etc. Invented definition is created to
identify a new or newly recognized behavior, object, technology, social trend, or
phenomenon such as hacking, flash mob, or big box store.
When Checkett and Checkett’s idea about the types of definition is compared
to Connelly’s idea, it can be stated that Checkett and Checkett classify the types of
definition based on its length, while Connelly differentiate them based on their
natures. What you need to remember is that when you write your definition do not
just copy the dictionary definition, but write it in your own words as you want your
readers to understand it. You can also follow different patterns like the following:
a. Term + means / is + Basic
For examples : Assertiveness is standing up for your rights.
Insomnia means sleeplessness.
b.

Term + Class + Detail
For examples : Insomnia is a sleep disorder that prevents people
from sleeping.
A Jet Ski is a jet-propelled craft that races across water
(Anker, 2010).

2. The Techniques of Definition
There are four techniques that can be used to establish a definition: using
synonyms, using comparisons, using description, and using examples. When using
a synonym, you define a word by using another word having similar meaning; for
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example, A casement can be explained as being a window. When using a
comparison, you define a word by comparing it with another term more common to
people; for example, When picked up on radar, an airplane has a signature
indicating its size and shape, much as like a flashlight casting someone’s shadow on
a wall. Using a description, you try to help readers visualize a subject by describing
it in action; for example, An airbag is a rapidly inflated cushion that protects the
occupants of a car in a collision. When using examples, you define a word y
providing examples or illustration; for example, An adjective is a word that
describes nouns, for examples: a red car, a new bus, or a cold drink (Connelly,
2013).
Other techniques of definition are offered by Brandon and Brandon (2011a)
who suggest two classifications of defining tecniques. The first deals with the
techniques of writing simple definitions and the second is the techniques of writing
extended definitions. When you write simple definition, you can choose among
these alternatives:
a. Quote the dictionary’s definition. If you do, you are obliged to indicate
your source, which you should do directly and explicitly.
b. Use synonym. For example: He was guilty of the ancient sin of hubris, of
excessive pride.
c. Use direct explanation. For example: This spontaneous and loyal support
of our preconception—this process of finding “good” reasons to justify
our routine beliefs—is known to modern psychologists as
rationalizing—clearly a new name for a very ancient thing.
d. Use indirect explanation. For example: Trance is a similar abnormality in
our society. Even a mild mystic is aberrant in Western civilization.
e. Use Analytical or formal definition. In using this method, you define by
placing the term (the subject) in a class (genus) and then identifying it
with characteristics that show how it differs from other members of the
same class. For example: A democracy is a form of government in which
voters elect representatives to manage society.
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To write extended definitions, you can choose from the following techniques
and each question takes a pattern of writing and directs it toward definition.
a. Narration: Can I tell an anecdote or a story to define this subject (such as

b.
c.
d.
e.

f.
g.

jerk, humanitarian, or citizen)? This form may overlap with description
and exemplification.
Description: Can I describe this subject (such as a whale or the moon)?
Exemplification: Can I give examples of this subject (such as naming
individuals, to provide examples of actors, diplomats, or satirists)?
Analysis by division: Can I divide this subject into parts (for example, the
parts of a heart, a cell, or a carburetor)?
Process analysis: Can I define this subject (such as lasagna, tornado,
hurricane, blood pressure, or any number of scientific processes) by
describing how to make it or how it occurs? (Common to the
methodology of communicating in science, this approach is sometimes
called the “operational definition.”)
Cause and effect: Can I define this subject (such as a flood, a drought, a
riot, or a cancer) by its causes and effects?
Classifi cation: Can I group this subject (such as kinds of families,

cultures, religions, or governments) into classes?
h. Comparison and contrast: Can I define this subject (such as extremist or
patriot) by explaining what it is similar to and different from? If you are
defining orangutan to a person who has never heard of one but is
familiar with the gorilla, then you could make comparison-and-contrast
statements. If you want to define patriot, then you might want to stress
what it is not (the contrast) before you explain what it is: a patriot is not a
one-dimensional flag waver, not someone who hates “foreigners”.
Remember that whatever concept you are defining, you should use only those
modes and strategies that are necessary to define the concept fully. Do not use
techniques solely for the sake of variety.
3. What is a Definition Paragraph?
A definition paragraph or the paragraph of definition is sometimes used
to define something. The order of development is essentially the same as with
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the how-to-do-it paragraph: first things first, second things next; known things
first, less certain things next. In writing a definition, the meaning of a term is
explained by using words that are easily understood. There are two parts to a
definition: classification and differentiation. For instance, if the word chair is to be
explained, it can first be said that it is a piece of furniture. Furniture is its general
group or classification. Then it can be shown how a chair differs from any other
piece of furniture. The statement that a chair is a seat points out how it differs from
a table. The statement that it is a single seat points out how it differs from a sofa.
The statement that a chair has a back points out how it differs from a stool. This is
differentiation, or pointing out the difference (Wishon and Burks, 1980). Observe
the following paragraphs of definition.
What Is a Chair?
A chair is a piece of furniture which may be used indoors or outdoors.
It provides a seat for one person and has a back for support. Sometimes a chair
may have armrests. A chair is portable; it is not fixed permanently to the floor or
wall. It may be made of wood, metal, or plastic. Some chairs are fully or
partially covered with fabrics (Wishon and Burks, 1980:282).
Definition paragraph is writing that explains what a term or concept
means. A good definition has these four basics: 1) It tells readers what is being
defined, 2) It presents a clear basic definition, 3) It uses examples to show what
the writer means, and 4) It gives details about examples that readers will
understand (Anker, 2010). Notice the use of definition and examples in the
following paragraphs.
What does synthetic mean? Anything that is synthetic is
an artificial product in comparison with something resulting
from natural processes. For example, plastics are synthetic
products, for they are made from petroleum products and
chemicals. Likewise, steel is a synthetic material because it is
made from iron and other metals. Steel does not exist in an
original state but must be formed by human effort (Wishon and
Burks, 1980:281).
What Is Stereotype?
A stereotype is a conventional idea or image that is simplistic –
and often wrong, particularly when it is applied to people or groups of
people. Stereotypes can prevent us from seeing people as they really
are because stereotypes blind us with preconceived notions about what
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a certain type of person is like. For example, I had a stereotyped notion
of Native Americans until I met my friend Daniel, a Chippewa Indian.
I thought all Indians wore feathers and beads, had long black hair, and
avoided all contact with non-Native Americans because they resented
their land being taken away. Daniel, however, wears jeans and T-shirts,
and we talk about everything –even our different ancestries. After
meeting him, I understood that my stereotype of Native Americans was
completely wrong. Not only was it wrong, but it set up an us-them
concept in my mind that made me feel that I, as a non-Native
American, would never have anything in common with Native
Americans. My stereotype would not have allowed me to see any
Native American as an individual: I would have seen him or her as part
of a group that I thought was all alike, and all different from me. From
now on, I won’t assume that any individual fits my stereotype; I will
try to see that person as I would like them to see me: as myself, not a
stereotyped image (Anker, 2010).
How many examples are given in the preceding paragraphs? How many different
definitions are there?
The definition paragraph begins with a topic sentence that clearly states the
term(s) being defined, the mode of development that will be used to define the
term(s), and why defining the term is important. Because there are many different
reasons for supplying a reader with a definition and because there are many
different types of terms you might want or need to define in your writing, your topic
sentence must clarify why you are defining a given term (Checkett and Checkett,
2010). Read the following paragraph as an example:
Entering new surroundings, being harassed by upperclassmen,
and having four long years of school ahead of you make being a
freshman a dreadful experience. Freshmen become very confused when
rushed to find classes in a labyrinth of unfamiliar hallways. They act
like mice attempting to find their way through a complicated maze.
Additionally, harassment by upperclassmen makes running the maze
even more of a challenge. Veteran students play pranks on the
unsuspecting newcomers, such as asking them for elevator and hall
passes. Finally, being a freshman means having four more years of
headaches. Just because you are new, teachers will have little leniency
in regard to the quantity of homework given and the quality of the
homework returned. All three factors contribute to the realization that
being a high school freshman is a dreadful existence (Checkett and
Checkett, 2010:253).
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The topic sentence of the above paragraph appears at the beginning of a
paragraph and it clearly states that the term being defined is high school freshman.
The paragraph was developed by using example and description, using typical
events that happen to freshmen.
To conclude the chapter, it can be said that definition is necessary because
clear communication relies on clear understanding. Precise language is important if
you want to understand what someone else means. The same word can have
multiple meanings, so it is essential that you define the words for your reader. The
meaning of a term or concept can be explained through a definition, in the form of
either a sentence or a paragraph.
C. Exercises
1. Write a paragraph based on the cues given. Arrange the cues in correct
word order to make complete sentences.
a. is – a - what – cactus - ?
b. plant - lives - it - a - that - in - is - warm, dry places
c. a plant - unfavorable - is - has been - it - conditions - that - in spite
of – successful
d. the cactus - holds - has - which - water - a hard covering
e. roots - the sand - has - it - which - deep - to get - into - long - waterdig
f. leaves - has - it – no
g. sharp - take - of leaves - the place - needles
2. a. Use a synonym definition to define each of the following terms.
Example: Chagrined: To be chagrined is to be embarrassed.
a. Dichotomy:
b.
c.
d.
e.

Blunder:
Literal:
Rustic:
Malevolent:

b. Using a class definition, define the following terms.
Example: Martini: A martini is a cocktail made with gin and vermouth.
a. Banana:
b. Shark:
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c. Dictionary:
c. For each of the following terms, write a definition by negation.
Example: Hero: A hero is not just someone performing an act of bravery; it
is also someone taking care of his or her daily responsibilities.
a. Moral:
b. Freedom:
c. Knowledgeable:
3. a. Write a paragraph giving the definition of an object. Use the
paragraph What Is a Chair? as a model. You might consider using
any of these: a stove, a car, a bicycle, a typewriter, a novel, a bridge,
a tree; a violin.
b. Write a paragraph explaining the meaning of a word. Use the
paragraph What Does Synthetic Mean? as a model. You might
consider defining any of the following words: serious, optimistic,
imitation, synonym, transition, compound.
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Chapter 8
Comparison/Contrast Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Understand parts of a comparison/contrast paragraph;
2. Understand the method of organizing a comparison/contrast paragraph;
3. Write a comparison/contrast paragraph.
B. Instructional Materials
It is not rare to find a writing in which the writer discusses an object, idea, or
item not in terms of its own features but in terms of how it relates to another object,
idea, or item. This type of writing can be challenging because it forces the writer to
think about each item on its own and the ways in which the items relate to one
another. Are they alike or different, and how? (Checkett and Checkett, 2010).
This chapter explains the type of paragraph that deals with relating two things
called comparison and contrast paragraph. The explanation begins with the nature
of comparison and contrast paragraph and ends with the method of paragraph
organization.
1. Comparing or Contrasting?
A comparison/contrast paragraph compares two people, places, or things.
However, a comparison paragraph focuses more on the similarities of the two
people, places, or things while a contrast paragraph deals more with their
differences (Zemach and Rumisek, 2003). For example, consider two shirts. In
comparing them, you might notice that they are both black, have collars, and
have buttons. When contrasting them, you might notice that they are made of
different materials, that only one has long sleeves, and that one is a dress shirt
and the other is a casual shirt.
Here is an example of comparison paragraph:
Commecial real estate and residential real estate might seem
quite different on the surface, but they are very similar in reality.
Marketing costs for commercial real estate are paid for by the
company; similarly, in residential real estate, costs are usually picked
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up by the company, as well. Like residential real estate, commercial
real estate sends out thousands of flyers advertising property for lease
or sale. For example, both commercial and residential agents mail
advertising brochures to area residents and other agents announcing
available properties. Both commercial and residential agents can work
alone or share commissions with other agents when a property is sold,
rented, or leased (Checkett and Checkett, 2010).
Here is an example of contrast paragraph:
My parents want me to live in a dormitory, but I want to get a
campus apartment. I think they are both good places to live, but an
apartment would be better. In a dorm, you usually live with at least one
other person in a small room. On the other hand, most of the campus
apartments are pretty large, but they are for single people like me who
want to live alone. Another difference is that in a dorm, you get food
cooked by somebody else. In an apartment, of course, you have to
cook for yourself! That would be good for me because I like to cook.
My parents point out that when you pay the bill for a dorm, it includes
food and utilities, but for an apartment, there might be different bills
for the telephone, the electricity, and the gas. Plus, you have your own
grocery bill when you go to the store. However, when you have your
own apartment, you get to choose what you eat and when you eat it. I
hope I can convince my parents that an apartment will be etter than a
dorm (Zemach and Rumisek, 2003).
The comparison/contrast paragraph begins with a topic sentence that clearly
states the two items being compared or contrasted. Then, the paragraph continues
with the comparing or contrasting points. Read the following paragraph and you
will notice that the topic sentence clearly states the two items for comparison:
grocery stores in wealthy suburs and those in poor, inner city neighborhoods. The
rest of the paragraph explains how the two types of grocery stores differ in terms of
their atmosphere, the quality and freshness of the produce, and the prices.
Grocery stores in wealthy suburbs are much better than the ones in
poor, inner-city neighborhoods. Suburban stores are large, bright, and
stocked with many varieties of each food. In contrast, innercity stores are
often cramped, dark, and limited in choice. For example, the cereal section in
suburban stores often runs for an entire aisle, with hundreds of choices,
ranging from the sugary types to the organic, healthy brands. The inner-city
stores often stock only the very sugary cereals. Another way in which
suburban stores are better is in the quality and freshness of the produce. The
fruits and vegetables are plentiful and fresh in typical suburban markets. In
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inner-city neighborhoods, the choices are again limited, fruits are bruised,
and vegetables are often limp and soft. A more important difference between
the suburban and inner-city stores is in the prices. You might expect that the
prices in wealthy suburban groceries would be high and that those in the poor
neighborhoods would be lower. However, the reverse is true: Wealthy
suburban shoppers actually pay less for a nicer environment, more choice,
and higherquality food than shoppers at inner-city stores do. Grocery stores
are just one example of how “the rich get richer, and the poor get poorer
(Anker, 2010).
2. Organizing a Comparison /Contrast Paragraph
When writing a comparison or contrast paragraph, you may choose the
method for organizing the paragraph, either block organization or point-by-point
organization. If you prefer to use the first one (block organization), you start with
writing about supporting points for the first topic and then go on with comparing or
contrasting those same points to the second topic. Read the following example.
Reading a story in a book is often very different from seeing it as
a movie. When you read a story, you need to use your imagination. A
book usually gives a lot of description about the people, places, and
things in the story, so you can create pictures in your mind. In addition,
the conversation between people are always written with details that
describe how the people look or feel while they are talking. When you
read, you use a lot of imagination to help “see” the characters in the
story. However, when you see a movie, you don’t need to use your
imagination. The pictures on the screen give all the details about the
people, places, and things in the story. The conversations are spoken
out loud, so you just listen and watch. The feelings of the people come
through their faces, body movements, and voices. Although a book and
a movie might tell the same story, reading a book and watching a
movie are very different experiences (Zemach and Rumisek, 2003).
In the above paragraph, the writer contrasts two topics, i.e. reading a story in
a book and seeing the story as a movie. The two topics are explicitly stated in the
topic sentence that appears as the first sentence of the paragraph. Following the
topic sentence, the writer explains points of contrast about the first topic (reading a
story). Then, the writer explains points of contrast about the second topic (seeing a
story). Finally, the writer finishes the paragraph with the concluding sentence
saying that both activities are different.
The above paragraph shows that the block method of organization presents all
the factors in the first item of comparison in the first part of the paragraph and
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follows them with each point regarding the second item of the comparison in the
second half of the paragraph (Checkett and Checkett, 2010).
If you like to use the second method (point-by-point organization), you start with
comparing or contrasting one point about the two topics and then go on with the
second point, the third point, and so on. Read the following example.
Marilyn Monroe and Princess Diana lived at different times in
different countries, but their lives had some surprising similarities.
First of all, both women had a difficult childhood. Monroe spent many
years without parents in an orphanage, and Diana’s mother left the
family when she was only six. Later in their lives, both women married
famous men. Princess Diana married Prince Charles, and Marilyn
Monroe married a famous baseball player and later a famous writer.
They also had difficult marriages and eventually separated from their
husbands. Another similarity between Marilyn Monroe and Princess
Diana was that they were both very popular. Diana was called “The
people’s princess” because she was so friendly. Although Monroe was
famously sexy, she was well-liked because she seemed very innocent.
However, although they both seemed to have very happy lives, both
women actually had emotional problems and often felt sad and
depressed. Monroe went through serious depression and had to go to a
hospital for treatment. Likewise, Diana suffered from an eating
problem and was depressed during parts of her marriage. A last
similarity between Marilyn Monroe and Princess Diana was their
deaths at an early age. In fact, they were both thirty-six years old when
they died, Monroe in 1962 and Diana in 1997. Maybe their similar life
circumstances and lifestyles explain why Princess Diana and Marilyn
Monroe also had similar personalities (Zemach and Rumisek, 2003).
In the previous paragraph the writer compares two people: Marilyn
Monroe and Princess Diana in terms of five points of comparison: difficult
childhood, marriage life, popularity, emotional problem, and deaths. The
writer starts the paragraph with the topic sentence, goes on with the five
points of comparison, and finishes with the concluding sentence.
The above paragraph shows that in the point-by-point method of organization,
each point concerning the item being compared is followed by the similar point
concerning the second item in the comparison. In this way, the comparison between
the points is continually made. Notice that each item in the points to be compared is
developed in the same order in order to avoid confusion (Checkett and Checkett,
2010).
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Another way to compare or contrast is to talk about advantages (positive
points) or disadvantages (negative points) of a topic. If you are writing about
advantages and disadvantages of one topic, it is best to discuss them in two separate
paragraphs. If you are comparing or contrasting two topics, you can organize the
paragraph in either point-by-point or block style. Read the following paragraph and
list supporting points. After that, decide whether it discusses advantages or
disadvantages.
Studying abroad and studying in your own country both have
definite benefits for a student. Living in another country can be an
exciting experience because everything seems new and different. The
challenge of living in a new environment can give you courage and
selfconfidence, too. If you want to learn another language, living
abroad is a great way to do that because you can read magazines or
newspapers,watch television programs, or make friends with people
who are native speakers. Another good reason to live abroad is to learn
more about another culture. On the other hand, there are also
advantages to staying in your own country to study. It is cheaper than
living abroad, so you can save more money. Also, in your home
country, everything is familiar. You don’t need to worry about taking
classes in a foreign language, and you can understand the culture and
the expectations of teachers. Finally, if you stay in your own country,
you can be close to your family and friends. So, if you are thinking
about where to study, consider all of these benefits and make a
decision that is right for you (Zemach and Rumisek, 2011).
Transitional expressions play an important role in a comparison and contrast
paragraph because they stress either comparison or contrast, depending on the type
of paragraph you are writing. Here is the table containing the list of common
transitions showing comparison and contrast.
Table of Transitional Expressions
Transitions showing contrast
Transitions showing comparison
Again
Just as
Although
Nevertheless
Also
Just like
but
On the contrary
And
Like
Despite
On the other hand
As well as
Likewise
Different from
Otherwise
both
Neither
Even though
Still
Each
similarly
Except for
though
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Equally
Furthermore
In addition

Similar to
So
The same

In the same way

too

However
In contrast
instead

Whereas
While
yet

Based on the explanation above, it can be concluded that a
comparison/contrast paragraph relates two ideas, objects, or items. However, a
comparison paragraph focuses more on the similarities of the two people, places, or
things while a contrast paragraph deals more with their differences. The paragraph
starts with a clear topic sentence and is supported with details aout the two ideas,
objects, or items. The method of organizing the details of a comparison/contrast
paragraph can be block or point-by-point. When you choose to use block
organization, discuss the first item in the first half of the paragraph and the second
item in the second half. When you use point-by-point organization, write one point
about the two topics and then go on with the second point, the third point, and so
on. Do not forget to use suitable transitions because they stress the paragraph, either
comparison or contrast paragraph.
C. Exercises
1. Read the following paragraph and do the task below:
When they get lost while driving, women and men have different
ways to find the right route. As soon as a woman thinks she might be
lost, she will pull into a store or gas station and ask for directions. As
she continues on, if she’s still not sure of the directions, she will stop
again and ask someone else for help. Until they know they are on the
right track, women will continue to ask for directions. In contrast, men
would rather turn around and go home than stop and ask for directions.
First, a man does not readily admit he is lost. When it is clear that he
is, he will pull over and consult a map. If he still finds himself lost, he
will again pull out that map. Either the map will finally put the man on
the right route, or — as a last resort — he will reluctantly stop at a
store or gas station and let his wife go in and ask for directions. Many
battles of the sexes have raged over what to do when lost while driving
(Anker, 2010).
a. Double-underline the topic sentence.
b. Underline each point of contrast in the sample paragraph. Give each
parallel, or matched, point the same number.
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c. Which organization (point-by-point or block) does the writer use?
d. Circle the transitions in the paragraph.
2. Arrange the following sentences to make a good paragraph. Add necessary
transitions.
a. Many people use the terms “fire truck” and “fire engine” interchangeably,
but for many fire departments they are distinctly different vehicles.
b. Fire trucks carry ladders, rescue equipment, and first aid supplies.
c. Fire trucks respond to emergencies such as car crashes, uilding collapses,
and construction accidents to rescue victims.
d. In large cities fire trucks are based in ladder companies and fire engines
are housed in engine companies.
e. These vehicles may be called separately to handle emergencies or work in
tandem to rescue victims and suppress fires.
f. Fire engines contain water tanks, hoses, and pumping mechanisms.
g. Fire engines are sent to supply water to fight fires.
3. Write a comparison/contrast paragraph about two lecturers/high school and
college/two sujects at your department.
D. References
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Chapter 9
Illustration-Example Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
1. Understand the function of an illustration-example paragraph;
2. Understand the characteristics of an illustration-example paragraph;
3. Write an illustration-example paragraph.
B. Instructional Materials
This chapter deals with illustration-example paragraph. Examples illustrate
ideas, issues, problems, situations, theories, or behaviours. Examples also explain
something or provide evidence to support a point of view. Different from
descriptions, which provide details about one subject, examples provide details
about a type.You can explain that a landlord is not taking care of your apartment
building by giving examples such as uncut grass, burnt-out lights, broken pipes,
missing locks, and peeling paint (Connelly, 2013).
The materials in this chapter start with the definition of an illustration-example
paragraph and ends with the characteristics of a good illustration-example
paragraph.
1. What Is an Illustration-Example Paragraph?
Illustration paragraph is a paragraph that uses examples to show, explain, or
prove a point, and that is why this paragraph is also called example paragraph,
illustration-example paragraph, or exemplification paragraph. Giving examples is
the basis of all good writing and speaking: You make a statement, and then you
give an example that shows (illustrates) what you mean. It is hard to explain
anything without using examples, so you use illustration in almost every
communication situation. At college, an exam question asks you to explain and give
examples of a concept. At work, your boss asks you to tell her what office
equipment needs to be replaced and why. In everyday life, you complain to your
landlord that the building superintendent is not doing his job, and the landlord asks
for examples (Anker, 2010).
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In an illustration-example paragraph, detailed examples are used to convince,
clarify, illustrate, or make concrete a general idea about the subject (Checkett &
Checkett, 2010). As supporting information, the best examples are specific, vivid,
and representative. These three qualities are closely linked; collectively, they must
support the topic sentence of a paragraph. Specific examples help your readers
follow you precisely, and vivid examples make them interested. Furthermore,
representative examples are examples that your reader can consider, accept as
appropriate, and, in some instances, even match with examples of his or her own. If
you are writing about cheating and you give one specific, vivid, and representative
example, your reader should be able to say, “That’s exactly what happens. I can
imagine just how the incident occurred.” The reader might even have in mind
examples that are similar (Brandon and Brandon, 2011a).
Read the following example written by Garabed Yegavian, an Armenian-American
student who lived in America and has traveled to many countries and encountered
many cultures.
Living in California can be like traveling the world. It is
morning! Responding to my alarm clock made in China, I get out of
my bed, which was constructed in the United States, and step onto a
Persian rug. I’m ready to start my Saturday. I walk to my closet to find
my clothes: pants from Indonesia, shirt of fabric from India but made
in North Carolina, socks from Mexico, shoes from Italy. For late
breakfast I have a bagel and cream cheese. I sit in front of my
television to see what is happening in the world today. I flip through
the channels—English, Spanish, Chinese—until I get to the local
Armenian station for an update. After an hour I’m ready to go. I drive
to my Korean friend’s garage, where he fills my car with oil refined in
a plant down by Long Beach. I pay him with my American dollars, and
I’m off for tires. On the way to the tire shop, I stop for some lunch.
Zancou’s Chicken is the place for me today. I order Armenianstyle
chicken and a bottle of Perrier water and enjoy my feast. Done with
lunch, I motor to the tire shop where an immigrant worker from El
Salvador fits American Kelly tires on my car. I drink a small cup of
Turkish coffee with the manager and talk about business here in
America. After a while, my car is ready, and I leave for a midafternoon snack. Where to go? There are just too many choices. I
decide to go to a Japanese restaurant near my home. There I eat sushi
made with fish caught from the waters off Peru, drink Japanese saki,
and reflect on my day’s experiences. In miles I had not gone far, but
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who needs to travel the world when one lives in Southern California?
(Brandon and Brandon, 2011a)
The above paragraph provides so many examples that illustrate why the
writer says that living in California can be like traveling the world. Things that are
usualy found and enjoyed in other countries are also available in California, such as
Persian rug, Indonesian pants, Indian shirt, Mexican socks, Italian shoes, Korean
friend’s garage, Armenianstyle chicken, Turkish coffee, Japanese sushi and saki.
2. Characteristics of a Good Illustration-Example Paragraph
Anker (2010) reminds us that there are four basics of good illustration:
a. It has a point.
b. It gives specific examples that show, explain, or prove the point.
c. It gives details to support the examples.
d. It uses enough examples to get the point across to the reader.
In illustration, the main point is the message you want your readers to receive
and understand. It is found together with the topic in the topic sentence of a
paragraph or in the thesis statement of an essay. For examples:
a. January seems twice as long as other months. = topic sentence/thesis
statement
January is the topic, and seems twice as long as other months is the main
point.
b. This year, the city council has passed four unpopular regulations. = topic
sentence/thesis statement.
The city council is the topic, and has passed four unpopular regulations
is the main point.
In illustration, too, support consists of examples and details that explain your
main point to readers. The best way to generate good detailed examples is to use
one or more of prewriting techniques. First, write down all of examples that come
into your mind. Then, review your examples and choose the ones that will best
communicate your point to your readers. Furthermore, transitions in illustration let
readers know that you are introducing an example or moving from one example to
another. Common illustration transitions are: also, another, finally, first, second,
and so on, for example, for instance, for one thing/for another, in addition, one
example/another example (Anker , 2010). Brandon and Brandon (2011a) suggest
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more transitions, such as: as an example, such as, including, specifically, especially,
in particular, to illustrate, as an illustration, i.e. (meaning that is), and e.g. (meaning
for example) to improve coherence by connecting ideas with ideas, sentence with
sentence, and paragraph with paragraph.
Read the following paragraph. Each number corresponds to one of the four basics of
good illustration.
1 Many people would like to serve their communities or help
with causes that they believe in, but they do not have much time and do
not know what to do. Now, the Internet provides people with ways to
help that do not take much time or money. 2 Web sites now make it
convenient to donate online. With a few clicks, an organization of your
choice can receive your donation or money from a sponsoring
advertiser. For example, if you are interested in helping to rescue
unwanted
and
abandoned
animals,
you
can
go
to
www.theanimalrescuesite.com, and 3 just by clicking as instructed, a
sponsor advertiser, not you, will make a donation to help provide food
and care for the 7 million animals in shelters. At the same site, an
online store allows you to shop, and a portion of the money you spend
will go to providing animal care. 2 If you want to help fight world
hunger. Go to www.thehungersite.com 3 and click daily to have
sponsor fees directed to hungry people in more than seventy countries
via the Mercy Corps and America’s Second Harvest. Each year,
hundreds of millions of cups of food are distributed to the one billion
hungry people around the world. With just a click, you can help some
of the 24,000 people who die every day from hunger. 2 Other examples
of
click-to-give
sites
are
the
child health
site
at
www.thechildhealthsite.com,
the
literacy
site
at
www.theliteracysite.com,
the
breast
cancer
site
at
www.thebreastcancersite.com, and many others. 3 Also on these sites
are information about organizations or other ways to help, great online
stores that direct a percentage of the purchase price of what you buy to
charity, and links to help you learn about causes you are interested in.
One hundred percent of the sponsors’ donations go to the charities, and
you can give with a click every single day. Since I have found about
these sites, I go to at least one of them every day. 1 I have learned a lot
about various problems, and every day, I feel as if I have helped a little
(Anker, 2010).
This paragraph tells us a point that the Internet provides people who do not
have time or do not know what to do with ways to help. This point is supported
with an example, that is by using web sites. To support the example, the writer
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provide details such as go to www.theanimalrescuesite.com,
www.theanimalrescuesite.com, www.thechildhealthsite.com,
www.theliteracysite.com, www.theliteracysite.com, and
www.thebreastcancersite.com. These examples and details are considered enough
to get the point across to the readers.
To conclude, an illustration-example paragraph explains, shows, or proves
something by using examples. To make that something clearer, examples are also
provided with details. Similar with other paragraphs, it applies transitions to
connect ideas.
C.

Exercises
1. Think about each item, and in the space provided, write a main point
about each topic.
Example: The words to songs I like relate closely to experiences I
have had.
a. A few moments alone ……………….…………………………….
b. A course I am taking ……………………………….……………..
c. The busiest time at work …………………………..………………
d. Being a parent of a newborn baby ………………………….……..
e. Working with other people ………………………………………..
2. Read the following main points, and give three examples you might use to
support each one.
Example: My boss’s cheapness is unprofessional.
He makes us bring in our own calculators.
He makes us use old, rusted paper clips.
He will not replace burned-out lightbulbs.
a. My (friend, sister, brother, -- choose one) has some admirable traits.
………………………………………………………………
………………………………………………………………
………………………………………………………………
b. My boss is (fair, unfair, -- choose one).
………………………………………………………………
………………………………………………………………
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………………………………………………………………
c. This weekend is particularly busy.
………………………………………………………………
………………………………………………………………
………………………………………………………………
3. Choose one of the items from number two above. In the spaces
provided, first copy the main point and examples. Then, write a detail
that further shows, explains, or proves what you mean.
Example:
Main point: My boss’s cheapness is unprofessional.
Example: He makes us bring in our own calculators.
Detail: Some people do not have a calculator.
Example: He makes us use old, rusted paper clips.
Detail: They leave rust marks on important documents.
Example: He will not replace burned-out lightbulbs.
Detail: The dim light leads to more errors.
Main point: ………………………………………………………………
Example: …………………………………………………………………
Detail:……………………………………………………………………
Example: …………………………………………………………………
Detail: ……………………………………………………………………
Example: …………………………………………………………………
Detail: ……………………………………………………………………
4.

Read this paragraph and answer the questions following it.

THE FIGHTING FOUNDING MOTHERS
Maxine Johnson
People argue a lot about the prospects of women in the military
fighting in combat, but in the War of Independence, several women
distinguished themselves in combat situations. In 1775, Paul Revere
got the main credit for riding to warn the Patriots that the British
were coming in a military move on Concord and Lexington,
Massachusetts. The fact is that although he did warn some Patriots,
he was stopped by the British. Who did get through? Several people,
including Sybil Ludington, a teenage woman who fearlessly rode her
horse like the wind. Another famous woman was known as Molly
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Pitcher. Her real name was Mary Hayes. She went with her husband
to the battlefi eld, where she brought the men pitchers of water
(hence her nickname) and helped load the cannon her husband fi red.
When her husband was shot at the Battle of Monmouth in 1778, she
took over the cannon and fought bravely. At the end of the battle,
won by the Patriots, she carried a wounded man for two miles. For
her services, she was later granted a military pension. More than two
hundred years ago, women such as these proved that their gender can
be soldiers in every sense (Brandon and Brandon, 2011b).
a. What is the topic sentence?
b. What are two examples provided by the writer to support the topic
sentence?
c. What transitions did you find in the paragraph?
d. Is there a concluding sentence? If Yes, what is it?
5. Write a paragraph about fun things to do and to see at a carnival from
your own experience. Before writing, list at least five examples.
D.
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Chapter 10
Cause and Effect Paragraph
A. Instructional Objectives
After learning this unit, you are expected to be able to:
a. Understand the concept of cause and effect;
b. Understand the characteristics of a good cause and effect paragraph;
c. Write the main point, causes or effects, and details;
d. Write a cause and effect paragraph.
B. Instructional Materials
You use cause and effect in many situations. For examples, in social science
course, you are asked to identify causes of urbanization. At work, you are asked to
explain the effect of decreasing human power. At home, you tell your little sister or
brother not to waste the light and you explain why.
This chapter deals with writing a cause and effect paragraph. The explanation
begins with the nature of cause and effect paragraph, continues with the
characteristics of a good cause-effect paragraph, and ends with ways to develop a
cause and effect paragraph.
1. What Is a Cause and Effect Paragraph?
A paragraph of cause and effect explains reasons (causes) and/or results
(effects). A cause is what made an event happen, while an effect is what happens as
a result of an event. When you are writing about causes and effects, make sure that
you do not confuse something that happened before an event with a real cause or
something that happened after an event with a real effect. For example, if you see a
cat on Tuesday and get the flu on Wednesday, seeing the cat is not the cause of flu
only because it happened before you got the flu, nor is the flu the effect of seeing
the cat (Anker, 2010).
According to Connelly (2013) cause-and-effect writing explains reasons why
things happen or analyzes/predicts results, and this kind of writing requires careful
observation and critical thinking. In many cases, there are numerous potential
causes, so it is important to identify the most significant cause. In some instances, a
subject can produce multiple and contradictory effects too. Connelly (2013)
furthermore suggests seven strategies for critical thinking as follows:
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1. Look beyond first impressions and assumptions. As a critical thinker,
you need to make sure that you collect enough evidence and examine it
carefully before making any judgement.
2. Distinguish between primary and contributing causes and effects because
not all causes and effects are equally significant.
3. Don’t mistake coincidence with cause.
4. Don’t confuse an association with cause.
5. Consider unintended consequences.
6. Don’t mistake an effect for a cause.
7. Don’t assume that past performance can predict the future.
Brandon and Brandon (2011 a) state that causes and effects deal with reasons
and results; they are sometimes discussed together and sometimes separately. A
cause and effect paragraph has the main point that reflects the writer’s purpose. If
the purpose is to explain causes, it presents real causes. If the purpose is to explain
effects, it presents real effects. If the purpose is to explain causes and effects, it
presents real causes and real effects. A cause and effect paragraph also gives readers
detailed examples or explanations of the causes or effects.
The followings are example paragraphs about causes, effects, and causes and
effects:
We can expect oil prices to increase over the next decade. First,
oil reserves are steadily dwinding. As oil producers have to use more
expensive technology to locate oil and bring it to the surface, it will
cost more. Production will be hampered because of political instability
in Iraq. Russia has large oil fields, but its pipelines are decayed and will
take years to replace in order to develop an efficient delivery system.
Second, demand is rising sharply throughout the world. India and China
are booming. They are increasing theor industrial production, and
hundreds of millions of their citizens are becoming consumers. China,
for example, has seen a surge in two-car families, something that was
almost unheard of just ten years aggo. With a growing demand for a
limited amount of oil, petroleum prices will definitely rise (Connelly,
2013: 171).
The likely increase in oil prices will have dramatic effects on the
economy, consumer behavior, and scientific research. First, we can
expect higher fuel prices will drive up the cost of living. Almost
everthing that is sold in this country is shipped by truck. Airfares and
bus tickets will likely rise to pay for the higher cost of fuel. Housing
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prices will rise because roof shingles and plastic pipes are made from
petroleum. Rising gas prices will lessen demand for SUVs and spark
interest in smaller, more fuel-efficient cars. Hybrid cars will no doubt
increase in sales. Interest in alternaative sources of energy, ranging
from wind to nuclear, will intensify. Rising transportation cost will lead
businesspeople to use video conferences and e-mail to reduce the need
for face-to-face meetings. Rather than fly across the country to attend
conventions, more professionals may prefer to participate online.
Rising oil prices will cause inflation and unemployment. As consumers
have to spend more on gas and heating oil, they will have less money to
spend on other goods and services. These economic problems will
cause greater pressure on Congress to fund research to find new energy
sources (Connelly, 2013: 172).
Hypertension, also known as high blood pressure, has no specific
cause, but there are several contributing factors. Smoking, obesity,
consuming more than two alcoholic beverages a day, stress, lack of
exercise, and high salt intake are linked to hypertension. Other factors
can be genetic. Hypertension can have no immediate or discernable
symptoms and go unnoticed for years. It can lead to serious, sometimes
fatal conditions, including stroke, heart attack, and kidney failure
(Connelly, 2013: 172).
In a paragraph or short essay, you will probably emphasize either causes or
effects, although you may mention both of them. Because you cannot write about
all causes or all effects, you should try to identify and develop the most important
ones. Consider that some causes are immediate, others remote; some visible, others
hidden. Any one or a group of causes can be the most important. The effects of an
event can also be complicated. Some may be immediate, others long-range. The
sequence of events is not necessarily related to causation. For example, B (infl
ation) may follow A (the election of a president), but that sequence does not mean
that A caused B (Brandon and Brandon, 2011b).
2. Characteristics of a Good Cause and Effect Paragraph
Anker (2010) identifies four basics of a good cause and effect paragraph. They are:
a. The main points reflects the writer’s purpose, either to explain causes,
effects, or both.
b. If the purpose is to explain causes, it presents real causes.
c. If the purpose is to explain effects, it presents real effects.
d. It gives readers detailed examples or explanations of the causes or
effects.
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The main point in cause and effect reflects your purpose. For example, your
purpose might be to explain the effects of Hurricane Katrina on the nation’s
economy. Your topic sentence can be Hurricane Katrina had devastating effects on
the national economy.
The topic sentence in a paragraph or thesis statement in an essay usually includes
the topic and an indication of whether you will present causes, effects, or both. For
examples:
a. Weak car emissions standards are destroying our air quality. = topic
sentence/thesis statement
Weak car emissions standards is the topic, and are destroying our air
quality is an indication that you will present an effect.
b. Heart disease, the country’s number one killer, has three top causes. =
topic sentence/thesis statement.
Heart disease is the topic, and has three top causes is an indication that
you will present causes.
In cause/effect writing, support consists of detailed examples or explanations
of the causes or effects. Your reader may not immediately understand how one
event or situation caused another or what particular effects resulted from a certain
event or situation. You need to give specific examples and detail to explain the
relationship. See the following example:
Headaches can have several causes. Many people think
that the major cause of headache is nervous tension, but there
is strong evidence that suggests diet and environment as
possible factors. Some people get headaches because they are
dependent on caffeine. Other people may be allergic to salt, or
they may have low blood sugar. Still other people are allergic to
household chemicals including polishes, waxes, bug killers, and
paint. If they can manage to avoid these substances, their
headaches tend to go away. When a person has recurring
headaches, it s worthwile to look for the underlying cause,
especially if the result of that search is freedom from pain.
The above sample paragraph tells us about the causes of headaches. The
writer mentions that the causes can be nervous tension, diet, and environment, and
all the causes are real.The writers also provides some examples of diet (caffeine and
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salt) and environment (household chemicals such as polishes, axes, bug killers,
paint) that may cause headaches.
Now read the sample paragraph written by Jessi Johnson, that deals with effects.
Since my daughter has been in daycare she has become better at
different things. To start off, her vocabulary is much larger and more
developed. Before she started daycare, my daughter had a few selective
words that she would say like: momma, dada, Cocoa (one of the
puppies), and some other simple words. Now she tries to repeat
everything that is said. Another result of her being in daycare is that
she has the ability to interact with other children better. In the past, she
was only around one child. Now she is around about six to eight kids,
and she has learned to share her toys and to play in a group with the
other children. Her learning to share has carried over at home when she
tells her daddy or me that it’s his turn or mommy’s turn when putting
her socks on. A third outcome of her being in daycare is the fact that
she is becoming more self-reliant. Before daycare, she wouldn’t try
very hard to help me with getting dressed, but now she wants to try to
do it all on her own. She puts her pull ups on and tries to pull on her
shirts and pens herself. Socks still go on upside down, but at least her
shoes go on the correct feet. I am really glad that I decided to put her in
a daycare, for the benefits have been great (PBworks).
This second example tells us three effects that her daughter got after Mrs.
Johnson sent her in a daycare. They are: vocabulary development, interaction with
other children, and being more reliant. All of the effects are real, and they are more
evident because the writer also provides examples of how the daughter changed.
A cause-effect paragraph may also discuss both causes and effects. Read the
following example:
The lack of rain and snow has horrible effects on farmers. With
no rain their land dries up, and it is very difficult to grow anyting.
When the crops fail, the farmers haven’t any choice but to get a second
job in order to make the money they need. Farming is a full time job
and with a second job, farmers are overworked, stressed, and even
depressed. Many farmers end up selling their land. Some farmers have
accepted the government program, the Conservation Reserve Program
(CRP). The land in the CRP is left idle to let the grass grow, and
during the program the farmers take outside jobs. (PBworks)
The third paragraph above tells causes and effects simultaneously. The lack
of rain and snow is the cause of dry land, and dry land, which is the effect of lack
of rain, is also the cause of crop failure. Crop failure itself is the cause of farmers’
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getting the second job. Doing two jobs is the effect of the need for money as well
as the cause of being overworked, stressed, and depressed. Furthhermore, selling
the land or accepting the CRP is the reason for not to be overworked.
Anker (2010) says that a cause and effect paragraph can be organized in various
ways, depending on your purposes.

Furthermore, Anker (2010) also suggests you to use transitions to move
readers smoothly from one cause to another, from one effect to another, or from
causes to effects. Because cause and effect can use any method of organization
depending on your purpose, the following list shows just a few of the transitions
that you might use.
also
more important/serious cause/effect
as a result
most important/serious cause/effect
because
one cause/effect; another cause/effect
the final cause/effect
a primary cause; a secondary cause
the first, second, third cause/effect
a short-term effect; a long-term effect
3. Developing a Cause and Effect Paragraph
One useful approach to developing a cause-and-effect paragraph is by doing
an analysis through listing. First, write down the event, situation, or trend you are
concerned about. Then on the left side, list the causes; on the right side, list the
effects. From them you will select the main causes or effects for your paragraph or
essay. Here is an example.

102 | C a u s e a n d E f f e c t P a r a g r a p h

After you have listed your ideas under causes and effects, you are ready to
focus on the causes, on the effects, or, occasionally, on both. Your controlling idea,
the topic sentence, might be one of the causes: “It is not just chance; people have
reasons for joining gangs.” Later, as you use the idea, you would rephrase it to
make it less mechanical, allowing it to become part of the flow of your discussion.
If you wanted to personalize the work—thereby probably making it more
interesting—you could write about someone you know who joined a gang. You
could use the same main causes to indicate why this particular person joined a gang.
Your selection of a controlling idea takes you to the next writing phase: completing
an outline. There you need to consider kinds of causes and effects, evaluate the
importance of sequence, and introduce ideas and work with patterns. In its most
basic form, your outline might look like one of the following:
Topic sentence: It is not just chance; people have reasons for joining gangs.
I. Low self-esteem (cause 1)
II. Surrogate family (cause 2)
III. Protection (cause 3)
In presenting your controlling idea, you will almost certainly want to perform
two functions: 1). Discuss your subject. For example, if you are writing about the
causes or effects of joining gans, begin with a statement about it as a subject, and 2)
Indicate whether you will concentrate on causes or effects or combine them. That
indication should be made clear early in the paper. Concentrating on one—causes or
effects—does not mean you will not mention the other; it only means you will
emphasize one of them. You can bring attention to your main concern(s)—causes,
effects, or a combination—by repeating key words such as cause, reason, effect,
result, consequence, and outcome.
After completing the outline, you need to consider the kinds of causes and
effects to be explained; whether they are primary or secondary, immediate or
remote. When you are dealing with several sequential events, determine whether the
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sequence of events has causal connections; that is, does one event bring about
another? To assume that one event is caused by another just because it follows the
other is a logical error called a post hoc (“after this”) fallacy. An economic
depression may occur after a president takes office, but that does not necessarily
mean the depression was caused by the new administration. The order of the causes
and effects you discuss in your paper may be based on time, space, emphasis, or a
combination (See Brandon and Brandon, 2011a).
When writing a cause and effect paragraph you need to decide whether your
topic should mainly inform or mainly persuade. If you intend to inform, your tone
should be coolly objective. If you intend to persuade, your tone should be
subjective. In either case, you should consider the views of your audience as you
phrase your ideas and how much your audience understands about your topic so that
you can develop your ideas accordingly (See Brandon and Brandon, 2011b).
To end the chapter, it can be concluded that a cause effect paragraph may explain
causes, effects, or both depending on the purpose of the paragraph. The paragraph
should be supported with detailed examples or explanation. Moreoever, appropriate
transitions need also to be used to move readers smoothly from one idea to another.
Cause and effect paragraphs can be developed through some steps.
C. Exercises
1. For each of situations that follow, create a ring diagram. Write three
possible causes in the left ring and three possible effects in the right
one. There is no one correct set of answers, but your choices should be
logical, and you should be prepared to explain how your answers were
direct causes and effects.

104 | C a u s e a n d E f f e c t P a r a g r a p h

Example:

Topics:

A fire in someone’s house
“A” in a course
A car accident

2. For each of the topics in Number 1, review your causes and effects, and
write a sentence that states a main point.
Example: Topic:
Bankruptcy
Main point: Although many different kinds of people declare
bankruptcy each year, the causes of bankruptcy are often the same.
Topic: A fire in someone’s house
Main point: ……………………………………………………
Topic: An “A” in a course
Main point: ……………………………………………………
Topic: A car accident
Main point: …………………………………………………….
3. Look at your answers to Number 2. Choose two causes or two effects for
each of the three items and give an example or detail that explains each
cause or effect.
Example:
Topic: Bankruptcy
Main point: Although many different kinds of people declare
bankruptcy each year, the causes of bankruptcy are often the same.
Cause 1: Overspending
Example/Detail: bought a leather jacket I liked and charged it
Cause 2: Poor budgeting
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Example/Detail: never tracking monthly expenses versus monthly
income
Topic: A fire in someone’s house
Main point: ……………………………………………………
Cause/effect: ……………………………………………………
Example/Detail: ………………………………………………
Topic: An “A” in a course
Main point: …………………………………………………….
Cause/effect 1: …………………………………………………
Example/Detail: ………..………………………………………
Topic: A car accident
Main point: ...……………………………………………………
Cause/effect 1: ………………………………………………..
Example/Detail: ……………………………...…………………
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Glossary

Adjective is a word that names a quality or limits a noun.
Adverb is a word that answers the question with how, when, where and modifies
ver, adjective, or another adverb.
Argument (argumentative, persasive, opinion) paragraph is a paragraph that takes a
position on an issue and gives supporting evidence to persuade someone else to
accept the position.
Argument by authority is a method of reasoning that uses statements from experts
to support a line of reasoning.
Authorities are individuals who are recognized as experts because of their
knowledge and experience.
Block method of organization is a paragraph organization that presents all the
factors in the first item of comparison and follows them with each point regarding
the second item of comparison.
Cause is what made an event happen.
Cause-and-effect reasoning is a kind of logical thinking that analyzes results
growing out of a given set of circumstances.
Cause-effect paragraph is the paragraph that explains reasons (causes) and/or results
(effects).
Class definition is a definition that places a word or term in a broad class or group
that readers readily understand, then supplies a specific detail that differentiates the
original word or term from other members of that class.
Coherence means that the elements in the paragraph should “stick together.”
Comparison-contrast paragraph is the paragraph that compares or contrasts two
people, places, or things.
Comparison paragraph is the paragraph that focuses more on the similarities of the
two people, places, or things being compared.
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Concluding sentence is the sentence that finishes a paragraph by repeating the main
idea or just giving a final comment about the topic.
Contrast paragraph is a paragraph that deals more with the differences of the two
people, places, or things being contrasted.
Controlling idea is the idea that directs the rest of the paragraph.
Deductive reasoning is a kind of logical thinking that begins with general
conclusion and moves to specific facts, examples, or instances.
Defining means explaining clearly what a word or a term means.
Definition by negation is a definition that starts by saying what a given word or
term is not before saying what the word or term actually is.
Definition paragraph (paragraph of definition) is a paragraph that explains the
meaning of a term or concept by using words that are easily understood.
Descriptive paragraph is the paragraph that describes a person, event, place, thing,
idea by using specific details so that the readers can create in his or her mind a
picture of what being described.
Directional process paragraph (directive paragraph) is the paragraph that explains to
the reader how to do something.
Dominant impression is the controlling idea of a description paragraph; it is the
overall feeling or emotional response that you want your reader to take away from
your description.
Effect is what happens as a result of an event.
Explanation (expository, process, or procedure) paragraph is the paragraph
that explains a process or procedure, or to give directions or instructions.
Extended definition is a longer type of definition that is required when a term needs
much more developed definition in order to be fully understood or when a simple,
one-sentence dictionary definition may not suffice.
Fact is an event that is true and can be verified or something that is readily accepted
because it is a general knowledge.
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Illustration-example (exemplification) paragraph is a paragraph that uses examples
to show, explain, or prove a point.
Inductive reasoning is a kind of logical thinking that begins with specific
facts, examples, oor instances and moves to general conclusion.
Informational process paragraph (informative paragraph) is the paragraph that
explains to the reader how something was made, how an event occurred, or how
something works.
Invented definition is a definition that is created to identify a new or newly
recognized behavior, object, technology, social trend, or phenomenon.
Metaphor is a stronger comparison between two things without using like or as.
Mood is feeling, state of mind or spirit.
Narration (narrative) paragraph is the paragraph that tells a chain of past events in
order to entertain or to inform a reader.
Noun is a word that can function as the subject, object of a verb, or object of a
preposition.
Objective description is a description that relies on factual detail without much
embellishment; it tells what the writer actually sees.
Objective narration is narration that presents facts to create an accurate time line of
events.
Paragraph is a group of sentences about a single topic.
Peer editing means reading your friend’s writing and commenting on it orally or
written.
Personal definition is a definition that reflects a writer’s individual interpretation of
a word, value, or concept.
Personification is a kind of figurative language in which the writer gives human
emotions or characteristics to animals, objects, or even ideas.
Point-by-point organization is a paragraph organization that starts with comparing
or contrasting one point about the two topics and then go on with the second point,
the third point, and so on.
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Polls are measurements of people’s opinions.
Predicate is a word or a group of words that comes after the subject to complete the
meaning of a sentence; the part of a sentence that expresses what is said of the
subject.
Preposition is a word or a group of words often pla ced before a noun or pronoun to
indicate place, direction, method, and source.
Pronoun is the word used in place of noun or noun phrase.
Qualifying definition is a definition that limits the meaning of a word or concept
that is abstract or subject to interpretation.
Regulatory definition is a definition that is officially designated by an organization
to guide policy and make decisions, and it is not universal and is subject to change.
Sentence is a group of words that eexpresses a complete idea.
Simile is a comparison using either like or as to show a similarity between two
different things.
Simple definition is a basic one-or two-sentence definition, such as one you might
find in a dictionary.
Standard definition is a definition that is universally accepted and rarely changes
over time.
Statistics are numerical facts and data that are classified and tabulated to present
significant information about a given topic.
Subject is a word that appears before a predicate to show what a sentence is about
or who (what) performs the action stated in the predicate.
Subjective description is a description that expresses feelings and personal
obsevations rather than facts and statistics.
Subjective narration is narration that expresses a writer’s imppresssions, feelings,
insights, or point of view.
Supporting sentences are the sentences that talk about or explain the topic sentence.
Synonym definition is a definition that provides another simpler word that means
the same thing.
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Testimony is statements, narratives, or interviews with experts, eyewitnesses, or
participants.
Title is a word or phrase that gives the reader a clue as to the topic of a paragraph, a
book, a movie, etc.
Topic is one thing the paragraph is about.
Topic sentence is the most general sentence, that contains the main idea of the
paragraph.
Transition (linking word or connector) is a word or phrase that is used to lead the
reader from one idea to another.
Unified paragraph is the paragraph that focuses only on one topic.
Unity means that all the information in your paragraph should act as “one unit” to
help the reader understand what you are telling him or her about the subject.
Verb is a word or phrase that indicates what somebody or something does, what
somebody or something is in, or what is becoming of something or somebody.
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